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Training for the New Georgia Performance Standards

Day 3: Determining Student Understanding &Planning Daily Instruction
Facilitator’s Guide
Social Studies K-2
Description of Facilitator’s Guide


This guide is designed to assist you in your redelivery of day two training.  Each page consists of slides corresponding with those on the PowerPoint as well as bulleted notes of important points to make in your redelivery.  You are encouraged to make this presentation your own.  The facilitator’s guide is not scripted so that you can put things in your own words and choose what needs emphasis in your district.  Where appropriate we have placed emphasis (in bold) on certain key phrases or statements that are important to the GPS rollout.  


The facilitator’s guide is divided into  parts so that you can redeliver small segments of the training in the likely event you will not have a block of time sufficient to redeliver the training in its entirety.  This guide will serve as a companion to the online training.
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PART I: Intro to Days 3&4
TIME: 30 minutes
OVERVIEW: Check-in on redelivery of Day Two; discuss any lingering issues from Day Two

[image: image1.emf]Contact Information

Sarah Brown

Social Studies Teacher on Assignment

1754 Twin Towers East

Atlanta, GA  30334

Office: 404-651-7859

Email: sbrown@doe.k12.ga.u

s


KEY POINTS:
* Each system’s needs are different – speak up if you have a question relating to your situation.
* When you redeliver, make this training your own!  Change what needs changing, add to it as necessary to make it relevant to your colleagues and what is expected of them, and rearrange it to meet time constraints.

Key Point:

* In your redelivery, you will want to get a feel for how participants are preparing to teach the social studies GPS next school year.  If your system is developing its own curriculum maps & units, some discussion of how those are progressing would probably be a good idea. (
Facilitator’s Notes:

PART II: Content Knowledge Seminar – Geography & Georgia History
Time: 120 minutes
Overview: Provide teachers with the background knowledge they need to effectively teach the GPS for their grade level.  
Key Points:
* This is our second content-area seminar.  Last time we discussed teaching the historical figures, and using primary source documents.  Today we are going to focus on the ideas driving the geography standards, ways to incorporate geography into our everyday curriculum, and what those geography standards really mean.  This material comes from the work of Lisa Keys-Mathews, professor at the University of North Alabama, and we thank her for allowing us to share it with you!
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Background:

One of the most important natural resources that covers much of the earth’s land surface is soil.  All living things depend on it as a source of food, either directly or indirectly.  Our food producing land remains the same and yet the world population continues to grow.  Consequently, each person’s food portion becomes smaller and smaller.  It is the responsibility of each generation to use the soil wisely to insure the future.  The following demonstration will show how little of the earth’s surface is actually used for food production as compared to growing populations.

Stimulating Questions:

· What are some of the things all living things (or people/humans) need to survive?  (air, water, food, shelter)
· Can these things we need be dirty or polluted?  So we need clean air, water and food.

· What do we need in order to grow food?  If I wanted to grow an apple tree, what would I need?  (seed, soil, sun and water)
· Clean soil is especially important for the growing of any food source (directly and indirectly).  So how much of the earth’s surface is made up of land?  (a little over 1/4th)
So let us pretend our apple is the earth.

Materials:

· 2 Large apples (softer apples work better)

· Paring knife (or heavy plastic knife)

Procedures:

1. Cut the apple into four equal parts.  Three parts represent the oceans of the world.  The fourth part represents the land area.  Place the three “ocean” parts on blue paper and the one “land” part on brown paper.

2. Cut the land section in half lengthwise.  Now you have two one-eighth pieces.  

Ask students:  Can we (man) live anywhere on land on the earth’s surface?  Is there anywhere that just wouldn’t be suitable for us to build a house and live?

Explain that one section represents land such as deserts, swamps, Antarctic, Arctic, and mountain regions where man can not live.  The other one-eighth section represents land where man can live but may not grow food.

3. Slice this one-eighth section crosswise into four equal parts.  Now you have four thirty-second pieces.

Ask students:  Can we grow crops for food or graze cows for meat and milk here around our school?  In your neighborhood?
Explain that three of these one thirty-second sections represent the areas of the world which are too rocky, too wet, too hot, or where soils are too poor for production, as well as areas developed by man.  Only one section is suitable for production.

4. Carefully peel the last one thirty-second section.  Explain that soil is only on the very top layer of the earth’s surface so this small bit of peeling represents the soil of our earth on which mankind depends for food production!  Take the other whole apple and put the small peel next to it so students can see the very small part of the earth where soils are suitable for food production.

5. Discuss the fact that the world’s population continues to grow so it is even more important that we take good care of the land we have!

Source: Geography Educators’ Network of Indiana.  You can access this document here:
www.iupui.edu/~geni/lsort/globalapple.doc
Key Points:

* Geography encompasses five major themes, which we will discuss one by one.  The big idea here is that students need to know more about the world around them than how to use a map key.  Understanding geography really helps students understand history and economics, which both inform government and civics!  Isn’t it amazing how all the domains of social studies tie together?

Key Points:

* These five themes were established in 1984 as part of the Guidelines for Geographic Education.  They informed the writing of the geography portion of the GPS, and are at the heart of the national geography standards.

* The language here can be confusing – these are NOT the themes we use for our Enduring Understandings.  Think of these as “themes with a capital T” that geography educators use to discuss their subject.  They were the basis for the state geography standards, so we want to keep them at the back of our mind as we try to understand the standards!

Key Points:

* Take one minute and jot down as many ideas as you can think of – expand your brain!

Key Points:

* List as many ways that you can think of to describe the location of your school facility.  Do you know its street address?  Its distance from a local landmark?  How long it would take you to get there from a common location?  Students can do this, too, though their answers might be more descriptive of the building itself.  

Key Points:

* Take 2 minutes and draw a picture of the PLACE where you live.  Then, compare to others at your table.  What are some common features?  What are some differences?

Key Points:

* Some books are obviously “about” geography, and some books have obvious maps in them.  We want to remember that story mapping can aid in our study of geography, and that most narrative texts can be mapped, either in terms of physical setting or the flow of the plot!

Key Points:

* Geography doesn’t have to take hours a day.  In fact, it is usually easier for students to grasp geographic concepts in small chunks.  We know kids will have trouble remembering the difference between their city and county, so we will want to review that daily, if necessary.
Beach Ball Globe Toss Activity


Developed by Donna LaRoche

Background:

Discuss the difference between maps and globes with students, what they represent and what they are used for.

Stimulating Questions:

· What is a globe?  What does it represent?  What would we use a globe for?

· What is a map?  What would we use maps for?

· What color do we usually use to represent water on the earth’s surface?

· What color do we usually use to represent land on the earth’s surface?

Materials:

· Inflatable beach ball globe

· Very small round stickers 

· Chalk/dry erase board, overhead or large paper and appropriate writing utensil

· Open space in a room for the children to form a circle 

Procedures:
1. Give each student a small, round sticker and instruct them to put it on their right thumb.

2. Have the students form a circle, leaving a little space between each other.

3. Instruct the students that you will toss them the beach ball and that they are to catch it with both hands, then freeze.  It is important that they not move their hands once they have caught the ball.

4. Ask the student what place on the globe is under their right thumb, under the sticker.  Land or water?  Use a chart to tally the results as you toss the globe.  You can simply label two side of a vertical line, 
land │water
[*Please note, they will sometimes have their sticker on both land and water.  Ask them which one it appears to be touching the most.  They may insist it is equal, so simply mark both land and water.]

5. After tossing the globe to each student or when you have achieved the results you wanted, ask the students to now add up each side.  Now analyze and discuss the results.  Why do you think we had more water than land?  Take another look, a closer look at the beach ball globe, specifically at the areas of the earth’s surface covered by land versus water.

6. For more advanced students, include some of the following questions:  Is your location…

a. Near the Equator?

b. North or south of the Equator?

c. Near the Tropic of Cancer/Tropic of Capricorn?

d. Near the North/South Pole?

e. Inside the Arctic/Antarctic Circle?

f. Name the continent.

g. Name the country.

h. Name the ocean or body of water.

i. Give an example of this place’s relative location.

j. Estimate this place’s absolute location (use latitude and longitude estimates).

Source: Geography Educators’ Network of Indiana.  You can find this activity here: 

www.iupui.edu/~geni/lsort/beachball.doc 
Key Points:

* Think about what we have just discussed within the five themes of geography.  How do those ideas related to the “cultural and geographic systems” mentioned in the standards?

Key Points:

* Go through this standard element by element to help teachers understand exactly what is meant by each of them.  Contact us if you need more help!
Key Points:

* This same basic idea is true for ALL of the historical figures.  Why did the place where they lived matter?  How did it help them or hurt them?  How did it impact the role they played in society?

* There is definitely a human element to geography, which we often neglect!

Key Points:

* The 2nd grade Georgia Studies GPS are quite different from the 3rd grade Georgia QCCs.  The state symbols do not appear in the GPS, while important people with Georgia ties play a more pronounced role.  While collaboration between 3rd grade and 2nd grade teachers is ideal, make sure 2nd grade teachers do not just recycle the old 3rd grade Georgia unit.  

Key Points:

* This is a gussied-up version of the old standby KWL chart.  This can be useful as an anchor chart throughout a unit, or even to tie units together!  We will use it today to discuss our knowledge of the 2nd grade social studies GPS – all things Georgian.

Key Points:

* Use the following page’s activity as a good introduction for students when discussing our perceptions of Native Americans.  Helping students see the distinctions between the Creek and Cherokee in Georgia is essential, so that they do not view America’s original inhabitants as one conglomerated group of “Indians.”  Just as there are similarities & differences between Americans and citizens of other countries today, there are similarities & differences between Creeks & Cherokees before, during, and after the time of colonization.  
Confronting Our Stereotypes

· Tell students about a friend who is Native American.  (Hopefully, your students are familiar with this language. If not, explain it!)

· Ask them what they think he (or she) wears.  Depending on age, you might ask them to come to the front of the room and draw clothing on an outlined figure.  It’s best to do this piece by piece, allowing as many children to participate as possible.

· From a paper bag, remove one article of clothing at a time, showing that your friend who is Native American wears clothing very similar (or even identical!) to what they are wearing.

· Discuss that Native American clothing has changed over time, just as clothing has changed for other groups of people – we don’t dress the way our grandparents did!  Having pictures to show that demonstrate this point is VERY helpful.  You can go a step further and ask other faculty members or students’ families for older pictures.

· Discuss that Native Americans, like many other cultural groups, will still wear traditional clothing for special occasions.  Having pictures to show as an example is very helpful here, as well.  Ask students to name times when they wear clothes that are different from what they wear every day to school.  Examples might include parties, religious occasions, scout meetings, or even cultural events, depending upon the backgrounds of your students.  

· Be ready to deal with words like “funny” and “weird.”  Take the teachable moment to instill in students the idea that different is NOT wrong or bad!

Source:  Gail Swan, M. Ed.
Tulane University/

Newcomb Children’s Center
Key Points:

* Why is there an Ocmulgee River in Georgia and an Okmulgee county in Oklahoma?

* http://www.muscogeenation-nsn.gov/preservation/preserv.htm  for information on Creek/Muscogee heritage & language materials.

* http://www.perdidobaytribe.org/Classroom%20Creek%20History.html for classroom-ready materials

*http://www.perdidobaytribe.org/Classroom%20Creek%20History.html#Some%20Thoughts%20to%20Ponder.%20.%20. **VERY USEFUL list of achievements of the Muscogee prior to European contact**
Key Points:

* This map shows the location of Creeks in Georgia prior to removal.  Today, people of Muscogee descent live everywhere.  ( 

Key Points:

* This website links to a number of Native American languages.  This particular page is a small glossary of words in Cherokee, with a linked pronunciation key: http://www.native-languages.org/cherokee_words.htm .
*  www.cherokee.org is the site of the modern Cherokee Nation
Key Points:

* A final note – speak of Georgia’s first people as respectfully, sincerely, & conscientiously as you would speak about your own ancestors. 
* This website, http://www.native-languages.org/ymca.htm, originally written as a list of suggestions for a Native American theme-based community organization, has some very helpful hints for teaching about Native Americans.  Some of the hints are not as relevant as others, but the author gives GREAT examples of ways to be sure that you are teaching about Native Americans accurately and respectfully.
Key Points:

* At www.cherokee.org, you can see English phrases translated into Cherokee.  In fact, the buttons on the website will turn into Cherokee when you drag your mouse over them!
* The Sequoyah Birthplace Museum: http://www.sequoyahmuseum.org/ .
Key Points:

* While accessible primary source documents are not numerous for this time period, students may enjoy seeing things like Oglethorpe’s original plan for Savannah, old engravings of Tomochichi & Mary Musgrove, and paintings of Oglethorpe.  
* Second graders do not need to understand Georgia’s transition from a charter to a royal colony, nor do they need to memorize every detail of Oglethorpe’s administration of the colony.  Instead, if they can understand the relationship between these three people, it will give them an idea of how unusual the founding of Georgia was, particularly as they compare it to the beginning of other colonies in later grades.
Key Points:
· The myth of Jackie Robinson understates much of who he was.  It is important to tell students the truth, and to let them see the numerous ways that Jackie Robinson worked for equality.  Further, the adversity he overcame provided him with a great deal of strength.  This strength is what people admired him for in addition to his athletic prowess.  

· There are many fascinating books on the Negro Leagues, baseball teams that existed during the sport’s segregation.  They provide a great way for students to learn more about the people who paved the way for Jackie Robinson, but are often excluded from history books.
Key Points:
* Remember that pictures are INVALUABLE primary sources! Thanks to Annette Wise, Program Specialist at the Jimmy Carter National Historic Site in Plains, and the National Park Service for providing the resources on your CD.
* Visit www.jimmycarter.info for even more information!
Key Points:
· Let’s complete our organizer, & clear up any final questions.  
PART III:  Teaching Unit One
Time: 30-45 minutes
Overview:  Discussion of the importance of explicitly teaching the EUs used in the course at the beginning of the course itself!
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Activity #1: 

EU: The student will understand that while change occurs 

over time, there is continuity to the basic structure of that 

society.

Kid-Friendly EU: While some things change over time, other 

things stay the same.

1)

In your group, brainstorm ways that you could 

introduce this EU to your students at your 

grade level.

2)

Keep in mind the following possibilities:



What questions would you ask (to help spur discussion)?



What books might you read?



What beginning-of-the year activities could incorporate this EU?


Goal of this activity: Participants will develop ideas for introducing Enduring Understandings to students at the beginning of the school year.

· Materials: chart paper, markers

· Activity:

· In grade level groups, participants will brainstorm ways to introduce the EU.

· Teachers will think of questions to ask, discussions to lead, books to read, and activities to include.  Some basic getting-to-know you activities and read-alouds fit nicely within this theme.  EX: baby pictures, timelines, comparing this year to previous years of schooling…

· Take 15 minutes to brainstorm & post, & then share within the group for 10 minutes.

Key Points:  Don’t be afraid to extend this idea into other subjects – some of the concepts/Enduring Understandings might even overlap!  Sometimes even the “main idea” or “theme” of a piece of literature or a non-fiction book used in another subject or for a reading strategy lesson will fit right in.
· Try to assess students’ understanding through these lenses.
Key Points:
* The concept wall can be a piece of posterboard, a bulletin board, a chart on bulletin board paper – there are many ways to put this in your room.  It can also be a useful way to post essential questions and standards, since it would give those required items more meaning for students.  
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Activity #2:



What better way to give the entire class a touchstone to 

refer when thinking about an Enduring Understanding?



What books can you think of that would automatically 

connect these ideas to a common classroom experience?



Take the EU chart on p. 28 of your guide, 

and travel the room. Find someone who can

think of a different book than your suggestion 

for at least THREE of your grade level’s EUs. 


Goal of this activity: Participants will develop ideas for introducing Enduring Understandings to students at the beginning of the school year.

Materials: EU/Read Aloud chart – p. 28 in facilitator’s guide

Activity:
* Teachers list the EUs for their grade level on the provided chart.

* Teachers think of relevant trade books they would use to introduce those EUs at the beginning of the year during Unit One.

* Teachers travel the room and find other teachers’ suggestions  Record those you find helpful.  Try to find at least three different suggestions.
READ ALOUD ACTIVITY
Use this chart to help you think of touchstone texts you can use to anchor students’ thinking about the Enduring Understandings for the year.  After you have listed your thoughts, travel the room and meet others to get new ideas.  Take those ideas back to your table and share them with your group.

	Connecting Theme
	Book Titles

	
	

	
	

	
	

	
	

	
	

	
	

	
	


Key Points:

* Your packet includes two copies of the K-2 maps, one for your notes, and one for you to copy.  The maps will also be available on georgiastandards.org, under Social Studies Frameworks.  As the rest of the framework components are completed (essential questions, tasks, activities, resources), the units will be posted on GSO.  

PART IV: Developing Demonstrations of Understanding
Time: 60 minutes
Key points:  

* How do we figure out what they know?  What do we want them to be able to do?

Key points:  

* The sequence of planning assessment is different in a standards-based classroom. 
*  Designing assessments should come before planning the lessons because they guide the instruction.  
* It is also important to think of assessments in non-traditional ways.  This is not “teaching to the test” but instead preparing students with the tools, content, and skills needed to understand the overall goal of the lessons and unit concepts.
*  An assessment does not always have to be a test.  Any work that a student completes that shows understanding of a standard or element can be an assessment.  
Key Points:

* There is a need for art for the sake of art, and projects for the sake of projects, particularly when it comes to skills kiddos learn in the primary grades (gluing, scissoring, etc.).  Be intentional about your goals.  If the goal is the skill, fine, but if the goal is to demonstrate content understanding, making a puppet probably won’t cut it.  

* Too often, assessments are given as a means to a grade rather than a means to drive instruction.  Be wary of tasks such as posters, maps, figurines, dioramas, because they may not always address skills or major concepts taught in Social Studies.   Also, these “cute” or “fun” projects may take large chunks of time.   Assessments need to have a clear purpose and be attached to a standard or enduring understanding

* Each time you plan a unit or lesson, you should use these questions to guide your planning.  The last two questions are the most important to consider especially in planning.

* Don’t forget…it is important not only to assess students at the factual level, but at the conceptual level as well.
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Small group discussion

Activity #3

Aliens have landed and taken over your school building.  Interestingly, 

they have given you complete control over your classroom instruction!  In this 

dream world, what would you do to assess your primary students’ mastery of 

social studies concepts?  What techniques would you employ?  (Note: 

techniques must be from the planet Earth as we know it today.)

1.

If you know what a student must understand, 

how do you check to see if that student 

understands?  

2.

What evidence will you use to evaluate the level 

of understanding? 

3.

Create a list of answers for both questions to 

report to the whole group. 


Goal of this activity: Participants will begin dialogue about the role and value of assessments in the classroom.

Materials: chart paper, markers

Activity:

· In grade level groups, participants will discuss answers to theses two questions.
· If you know what a student must understand, how do you check to see if that student understands?
· What evidence will you use to evaluation the level of understanding?
· Share answers from the small group in a large group discussion.
· 10 minutes for small group discussion
· 10 minutes for large group discussion
Key Points:

· If teachers begin to think about effective assessment plans before instruction, it will be possible to put more focus on varied assessments rather than relying on a major project or end of unit test.

· Traditionally, little thought is put into assessments ahead of time.  It cannot be stressed enough that planning assessment before instruction will help guide the unit, lessons, and student outcomes.

Key Points: 

* When developing the balanced tasks and activities plan, it is important to consider these questions as the unit is planned.  Also, reexamine any current assessments being used before applying them to the new GPS units.

* You must rethink the tasks and tests you are giving because any assessment should be directly tied to an Enduring Understanding and GPS.  This is not to say that you can’t teach some of the things you did in QCC, but the standards are what students are accountable for knowing.

Key Points: 

* Kinder teachers already have a means of assessing students’ abilities to state their addresses, etc.  First grade teachers are already talking about making choices, and second grade teachers have been assessing map skills for years.  Now, let’s make it mean something, and equally importantly, tell us something about what the kid knows, & what she can do.

* Can a writing assignment also assess social studies content knowledge/understanding?  Can a math task use an economics example?  Can a reading comprehension assignment require students to make historical connections?  
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Activity #4: 

What methods have you used in the past to assess 

social studies understandings?  

1)

In the time allotted by the facilitator, jot down 

as many ways as you can.

2)

When given the signal, move around the room 

to find at least five DIFFERENT methods of 

assessment.  Do not limit yourself to your own 

grade level.  You can always alter the 

assessment method to meet the needs of your 

students!

3)

Keep your list close – you’ll use it in just a 

moment!


Goal of this activity: Participants will begin dialogue about the role and value of assessments in the classroom.
Materials: chart paper, markers

Activity:

* In grade level groups, participants will discuss answers to these two questions.
If you know what a student must understand, how do you check to see if that student understands?
What evidence will you use to evaluation the level of understanding?
* Share answers from the small group in a large group discussion.
* 10 minutes for small group discussion
* 10 minutes for large group discussion
Key Points: 

* Have participants look at their grade-level standards, and highlight the relevant verbs.  They should note the skills required by the standards & elements themselves, as well as those listed on the skills matrices!  
* Make sure that if a skill is listed as “M” on the skills matrix that you are assessing students’ mastery of it by year’s end.  Further, the “I” & “D” skills are important – you must develop skills marked as “D,” and introduce skills marked as “I.”  However, we want to ensure that students are applying those skills in context, not just learning them in isolation.

* Note that this is a fantastic, ready-made opportunity for differentiation.  If the students can “identify” something, “explaining” it is the logical next step.  If a student can’t “identify,” what strategies will you put in place to help him do so?

PART V: Curriculum Integration
Time: 90 minutes

· What does it really mean to teach in an integrated way?
Key Points:
· Lead participants in a discussion of the article & a comparison of those ideas with what teachers have experience in their own practice.  This is a slightly different type of organizer for comparing & contrasting.  
· While Venn diagrams are wonderful, it is important that students have the opportunity to organize their thinking in different ways.  Further, it allows for plenty of room for similarities.  ( 

Goal of this activity: Participants will determine whether or not a provided activity is truly integrated.

Materials: activity cards, markers, response forms

Activity:

*Each table will be given a different example of an activity that may or may not be a true example of integration.

* Participants will read through the activity, discuss whether or not it is integration at its best, and complete the response sheet.

* 10 minutes for small group discussion

* 10 minutes for large group discussion

Key Points:

· www.kidseconbooks.com/html/literature_connections.html

· This website is sponsored by the Indiana Council for Economics Education, and the lesson materials are free for public use!  While it does not flesh out entire economics lessons, it does give a great jumping off point for teachers unfamiliar with economics ideas & concepts.  

Key Points:
· This is but one example of a way that you can integrate economics & literacy instruction.  MANY books are available for this task!  The questions might vary, and the activities might differ, but your instructional goals could remain much the same: establish background knowledge regarding the idea of scarcity while developing students reading and/or phonics skills. 
Key Points:

· Geography has traditionally remained a strong component of Social Studies education in British schools.  Many great geography websites come from that part of the world – don’t be afraid to use them!  (Of course, some of the maps are less relevant to your students, but you can adapt the activities to fit maps of your community, Georgia, or the United States.)  This activity came from Staffordshire Learning Net: http://www.sln.org.uk/geography/spellingmat.htm – scroll down to find a template for making your own.  (Mine is not as intense as their example – see next slide.)
Key Points:

· For possible science integration, consider the impact of weather, plants, animals, &/or people in these regions.  For example, how does a rainstorm affect a valley & a mountain differently?  What part of Georgia is most prone to flooding?  Why aren’t there fire ants throughout the state?  Where would you expect to see more mosquitoes?  Why do palm trees grow in Valdosta but not in Elijay? 

Key Points:

* See article from Dr. Laura Meyers, Georgia State University. 

Key Points:

· This poem form can be easily modified to fit a specific character.  (Notice I only included two items for line 5.)  This can be a class poem for Kindergarteners and First Graders, and independent task/assessment for Second Graders.  Students could take this a step farther and explain, write, or draw a picture to show why this person matters. 

Key Points:

* www.kids.gov – a one-stop portal to numerous government websites!  You can select a grade band, then select a topic.

* www.whitehouse.gov/kids – great information source on the current occupant

(Barney & Miss Beazley, the current White House dogs, have their own website:  www.barney.gov.)

Key Points:

· When incorporating Social Studies content into other areas of instruction, it can be helpful to align EQs.  Here is an example from math, using the GaDOE frameworks for first grade math, Unit One.

. 

Key Points:
* Your packet includes two copies of the K-2 maps, one for your notes, and one for you to copy.  The maps will also be available on georgiastandards.org, under social studies frameworks.  As the rest of the framework components are completed (essential questions, tasks, activities, resources), the units will be posted on GSO.  

* On your table are the DOE curriculum maps for K-2 for science, math, & ELA.  These are there to help you if your system does not having its own maps for those subjects.

Key Points:

Goal of this activity: Participants will begin dialogue about the role and value of assessments in the classroom.

Materials: chart paper, markers

Activity:

* In grade level groups, participants will discuss answers to these two questions.
If you know what a student must understand, how do you check to see if that student understands?
What evidence will you use to evaluation the level of understanding?
* Share answers from the small group in a large group discussion.
* 10 minutes for small group discussion
* 10 minutes for large group discussion
Stage 1 Curriculum Framework Unit Focus: 




Grade: 




	Elaborated Unit Focus

An explanation of the unit connecting themes in paragraph form.


	Standards and Elements

Standard

a. Element

b. Element

Standard

a. Element

b. Element


	Enduring Understandings & Essential Questions

Enduring Understanding
Kid Friendly EU:

· Essential Question

Enduring Understanding
Kid Friendly EU:

· Essential Question


Stage 2 Appropriate Assessments
Demonstrations of Understanding
	Description of Task
	Type of Task

	
	

	
	

	
	


*To add more rows to the balanced assessment plan, right-click on last row, drag to insert, click on add row below.

	Performance Task

Is there a project/task that can be done to assess the enduring understand through the standards and elements in Social Studies and English/Language Arts?  Remember, you may not assess all the EU’s in the performance task because it would be too large a task.  Choose the most important one or two EU’s to focus on the task.

	Map and Globe Skills:


	Information Processing Skills:




	Resources for Unit




Stage 3 Sequences of Instructional Strategies & Activities

	Instructional Strategies
	Student Activities

	· List of background and content knowledge lessons needed to be taught to prove the EU.

· What do you need to teach?
	· Appropriate activity for students to complete that match the significant learning to take place.  
This is where the integration of ELA will take place.
· How will you know the students understand the lesson?


Stage 1 Curriculum Framework Unit Focus: 




Grade: 




	Elaborated Unit Focus
(This is probably not something you will always do when writing your personal units. However,
it is important to know what your goal is for the unit, how the EUs will be addressed during the unit,

and the contents of the unit.


	Standards and Elements




	Enduring Understandings & Essential Questions

Enduring Understanding
Kid Friendly EU:

· Essential Questions:

Enduring Understanding
Kid Friendly EU:

· Essential Questions:

Enduring Understanding
Kid Friendly EU:

· Essential Questions:




Stage 2 Appropriate Assessments
Demonstrations of Understanding
	Description of Task
	Type of Task

	
	

	
	

	
	

	
	


	Performance Task



	Map and Globe Skills:


	Information Processing Skills:




	Resources for Unit




Stage 3 Sequences of Instructional Strategies & Activities

	Instructional Strategies
	Student Activities

	
	


READ ALOUD ACTIVITY
Use this chart to help you think of touchstone texts you can use to anchor students’ thinking about the Enduring Understandings for the year.  After you have listed your thoughts, travel the room and meet others to get new ideas.  Take those ideas back to your table and share them with your group.

	Connecting Theme
	Book Titles

	
	

	
	

	
	

	
	

	
	

	
	

	
	


Stage 1 Curriculum Framework Unit Focus: 




Grade: 




	Elaborated Unit Focus

An explanation of the unit connecting themes in paragraph form.


	Standards and Elements

Standard

c. Element

d. Element

Standard

c. Element

d. Element


	Enduring Understandings & Essential Questions

Enduring Understanding
Kid Friendly EU:

· Essential Question

Enduring Understanding
Kid Friendly EU:

· Essential Question


Stage 2 Appropriate Assessments
Demonstrations of Understanding
	Description of Task
	Type of Task

	
	

	
	

	
	


*To add more rows to the balanced assessment plan, right-click on last row, drag to insert, click on add row below.

	Performance Task

Is there a project/task that can be done to assess the enduring understand through the standards and elements in Social Studies and English/Language Arts?  Remember, you may not assess all the EU’s in the performance task because it would be too large a task.  Choose the most important one or two EU’s to focus on the task.

	Map and Globe Skills:


	Information Processing Skills:




	Resources for Unit




Stage 3 Sequences of Instructional Strategies & Activities

	Instructional Strategies
	Student Activities

	· List of background and content knowledge lessons needed to be taught to prove the EU.

· What do you need to teach?
	· Appropriate activity for students to complete that match the significant learning to take place.  
This is where the integration of ELA will take place.
· How will you know the students understand the lesson?


Stage 1 Curriculum Framework Unit Focus: 




Grade: 




	Elaborated Unit Focus
(This is probably not something you will always do when writing your personal units. However,
it is important to know what your goal is for the unit, how the EUs will be addressed during the unit,

and the contents of the unit.


	Standards and Elements




	Enduring Understandings & Essential Questions

Enduring Understanding
Kid Friendly EU:

· Essential Questions:

Enduring Understanding
Kid Friendly EU:

· Essential Questions:

Enduring Understanding
Kid Friendly EU:

· Essential Questions:




Stage 2 Appropriate Assessments
Demonstrations of Understanding
	Description of Task
	Type of Task

	
	

	
	

	
	

	
	


	Performance Task



	Map and Globe Skills:


	Information Processing Skills:




	Resources for Unit




Stage 3 Sequences of Instructional Strategies & Activities

	Instructional Strategies
	Student Activities

	
	


08/01/05

Page 2
09/01/04

Page 2

Teaching Time, Change, & Continuity

Activity #1: 		

EU: The student will understand that while change occurs over time, there is continuity to the basic structure of that society.

Kid-Friendly EU: While some things change over time, other things stay the same.

In your group, brainstorm ways that you could introduce this EU to your students at your grade level.

Keep in mind the following possibilities:

What questions would you ask (to help spur discussion)?

What books might you read?

What beginning-of-the year activities could incorporate this EU?
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Goal of this activity: Participants will develop ideas for introducing Enduring Understandings to students at the beginning of the school year.

Materials: chart paper, markers

Activity:

In grade level groups, participants will brainstorm ways to introduce the EU.

Teachers will think of questions to ask, discussions to lead, books to read, and activities to include.  Some basic getting-to-know you activities and read-alouds fit nicely within this theme.  EX: baby pictures, timelines, comparing this year to previous years of schooling…

Take 15 minutes to brainstorm & post, & then share within the group for 10 minutes.
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50 minds are better than 1…

Activity #4: 		

What methods have you used in the past to assess social studies understandings?  

In the time allotted by the facilitator, jot down as many ways as you can.

When given the signal, move around the room to find at least five DIFFERENT methods of assessment.  Do not limit yourself to your own grade level.  You can always alter the assessment method to meet the needs of your students!

Keep your list close – you’ll use it in just a moment!
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Goal of this activity: Participants will begin dialogue about the role and value of assessments in the classroom.

Materials: chart paper, markers

Activity:

In grade level groups, participants will discuss answers to these two questions.

If you know what a student must understand, how do you check to see if that student understands?

What evidence will you use to evaluation the level of understanding?

Share answers from the small group in a large group discussion.

10 minutes for small group discussion

10 minutes for large group discussion
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Bringing It Home – Reading Aloud

Activity #2:



What better way to give the entire class a touchstone to refer when thinking about an Enduring Understanding?

What books can you think of that would automatically 

connect these ideas to a common classroom experience?

Take the EU chart on p. 28 of your guide, 

and travel the room. Find someone who can

think of a different book than your suggestion 

for at least THREE of your grade level’s EUs. 





































40

Goal of this activity: Participants will develop ideas for introducing Enduring Understandings to students at the beginning of the school year.

Materials: EU/Read Aloud chart – p. ?? in facilitator’s guide

Activity:

Teachers list the EUs for their grade level on the provided chart.

Teachers think of relevant trade books they would use to introduce those EUs at the beginning of the year during Unit One.

Teachers travel the room and find other teachers’ suggestions for.  Record those you find helpful.  Try to find at least three different suggestions.



These books do not necessarily have to link to grade-level content!

These books do not necessarily have to be non-fiction!

These can be “more than” stories, but they don’t have to be!



image4.emf








Bringing It Home — Reading Aloud]






What has to happen?
 Small group discussion

Activity #3

		Aliens have landed and taken over your school building.  Interestingly, they have given you complete control over your classroom instruction!  In this dream world, what would you do to assess your primary students’ mastery of social studies concepts?  What techniques would you employ?  (Note: techniques must be from the planet Earth as we know it today.)	

If you know what a student must understand, how do you check to see if that student understands?  

What evidence will you use to evaluate the level of understanding? 

Create a list of answers for both questions to report to the whole group. 
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Goal of this activity: Participants will begin dialogue about the role and value of assessments in the classroom.

Materials: chart paper, markers

Activity:

In grade level groups, participants will discuss answers to theses two questions.

If you know what a student must understand, how do you check to see if that student understands?

What evidence will you use to evaluation the level of understanding?

Share answers from the small group in a large group discussion.

10 minutes for small group discussion

10 minutes for large group discussion
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Contact Information





Sarah Brown

Social Studies Teacher on Assignment

1754 Twin Towers East

Atlanta, GA  30334

Office: 404-651-7859

Email: sbrown@doe.k12.ga.us
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