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Description of Facilitator’s Guide


This guide is designed to assist you in your redelivery of Day 5 training.  Each page consists of slides corresponding with those on the PowerPoint as well as bulleted notes of important points to make in your redelivery.  You are encouraged to make this presentation your own.  The facilitator’s guide is not scripted so that you can put things in your own words and choose what needs emphasis in your district.  Where appropriate we have placed emphasis (in bold) on certain key phrases or statements that are important to the GPS rollout.  


The facilitator’s guide is divided into parts so that you can redeliver small segments of the training in the likely event you will not have a block of time sufficient to redeliver the training in its entirety.  This guide can serve as a companion to the online training.
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Introduction to the Social studies GPS Training

· Overview: Introduction of participants and trainer.  Discuss today’s agenda, group norms/housekeeping, and the implementation of the Social Studies GPS.
Key Points:

· The agenda is to give you an idea of what will be discussed in the course of our next two days together.  There is a lot of flexibility in this agenda so that participants can feel free to ask questions and participate in meaningful discussion with their colleagues.

· Please ask questions and share ideas whenever necessary in order to come up with solutions for teaching social studies effectively in the elementary classroom.  
Key Points:

· Each member of the group will share his or her successes with the implementing the Social Studies GPS so far.  Focus on the POSITIVE aspects of the new curriculum so far as well as things that need to be improved upon.  Find what is consistent among the group in terms of what is going well and what needs to be changed and report your finding back to the large group.

Introduction to the Social studies GPS Training

· Overview: Participants are going to learn about the Vanishing Georgia Archives to integrate multiple content areas using primary source documents.  This will be the first of several discussions about the integration of multiple content areas.
Goal of this activity: Participants will learn how to examine and interpret primary source documents and a new strategy for sorting students into cooperative groups.
Materials: Vanishing Georgia pictures, photo analysis worksheets #1 and #2
Activity:

1. With your partner(s), pick one of the pictures on your table.  Carefully look at all the details in the pictures.  Record your observations on photo analysis worksheet #1.  Take no longer than 10 minutes to complete this part of the activity.
2. After recording your observations, walk around the room to find others with a picture that is similar to yours to form a small group to work with on the next step of this activity.

3. Look at all the pictures in your group together.  Compare the pictures by looking for what is the same and what is different.  Record your observations on photo analysis worksheet #2.

· This is what students would do when completing this activity in the classroom.  

· Complete the follow-up activity assigned by the teacher.

· Examples of follow-up activities included: create a picture timeline with the V. G. pictures and modern pictures; create a Venn Diagram comparing a picture from V.G. to a modern picture; write a journal about what has stayed the same and what is different from the time period

4. As a group, think of other follow-up activities to share with the whole group.

Notes:

Key Points:

· There is a lot that can be taught besides social studies content using the Vanishing Georgia archives.  
· Reading and ELA is always at the forefront of instruction and is a natural fit with social studies instruction, but there is a lot of science that can be integrated into the social studies as well.  When teaching geography, it is important to know the science of how and why natural and man-made features were created.  So it is with technology.  When teaching about the need for technological advances, the questions of why it was needed and how it is going to be created becomes important.  Thereby integrating the social studies with science.

· On the next page of your Facilitator’s Guide, you will see some sample lessons on how to teach force and motion.  Once you teach these Science standards incorporate it into your study of Social Studies.  Encourage students to think about how force and motion on an object made traveling by steamboat or locomotive easier.  Then, students will be able to understand the impact this new technology had on Westward expansion.
Notes:

Goal of this activity: Participants will create ideas for lessons that use primary source documents and integrate it into other content areas.
Materials: Vanishing Georgia pictures, all content area standards, copy of the Social Studies Enduring Understandings

Activity:

1. Determine what theme you notice in your group’s Vanishing Georgia pictures and the Social Studies standard(s) that can be taught using that theme.
2. Decide what Enduring Understanding(s) you can teach using these pictures and what Essential Questions would students need to be able to answer by examining these pictures.

3. Think of at least one reading or ELA idea you can incorporate into this lesson.  Also think if math or science can be integrated into this lesson as well and if so, describe what that integration would look like.

4. Jot down any other resources (i.e. trade books, experiments, manipulatives) that can be used with your integrated lesson.
Notes:

Examining the Revisions Made to the Georgia Performance Standards.
· Overview: Participants will become familiar with the approved revisions that were made to the Social Studies GPS.  
Key Points:
· The goal of the State Board of Education is that the standards are to be periodically reviewed to ensure that the standards are meeting the goals of performance based learning. 

· The revisions were based on comments that have been submitted to the Social Studies Department since the standards were approved and posted in 2004.

· This precision review was posted on GeorgiaStandards.org for public comment in June to gather more feedback on the recommended changes.  All comments were compiled by the SS Department and addressed by making several minor changes to the standards.

Notes:

Teaching Social Studies Using the DOE Curriculum Maps and Frameworks
· Overview: Participants will become familiar with how to access and use the curriculum materials that are available online at GeorgiaStandards.org.
Notes:


[image: image2.emf]Where do I begin?

Start with the GaDOE Curriculum Maps and 

Frameworks!

www.georgiastandards.org


Key Points

· When you hover over Social Studies, you will see many links available to you.  Important updates can be found in the Social Studies Program link.  The curriculum map, frameworks, and any additional resources are located in the Social Studies Frameworks.  A new addition to the Social Studies is the videos link.  There you will find several videos that demonstrate and explain how to teach in the performance based classroom.

Notes:

Using Unit One and the Concept Wall
· Overview: Participants will discuss the importance of teaching the Enduring Understandings that are used at the beginning of the year and how to organize them onto a Concept Wall.
Key Points:

· It is not meant to last for weeks.  Plan ahead and decide how much time you think you will need to introduce each concept to your students because some might take longer than others.

· This is a great time to establish beginning-of-the-year procedures and introduce students to information related to their standards. 
Key Points

· In order for the social studies to truly be a ladder curriculum, the enduring understandings also have to be consistent throughout the K-12 curriculum.  Starting the “filing cabinet” in kindergarten will help students understand how to organize more in-depth knowledge that will be required of them in later social studies learning.

· These enduring understandings were created to teach the same concepts but at a language more appropriate to the grade level they are teaching.  These enduring understandings are fluid enough so that if you still need to change the language to meet the needs of a first grader or fifth grader, you are still going to be teaching the same concepts no matter how sophisticated the vocabulary.
Notes:

Key Points

· Content is always being taught.  It is not necessarily tied to one content standard.  As classroom community is being established, students are always reading and writing and understanding rules, routines, and procedures.  Unit one is natural integrated instruction.  The line between subjects that divides the day into “periods” becomes blurred and authentic causing learning to take place at all times of the day.

Quick Activity
· Using the cotton balls you were given; make something that would be useful if you were stranded on a desert island.  Remember, use only the cotton balls you have in front of you.
Notes:

Key Points

· This video is available at www.georgiastandards.org (under the Social Studies tab) when you click on Social Studies Videos.

· Think about these questions as you watch and be ready to discuss when we finish.

· Also consider this as a teaching strategy for students when you show a video.  While primary students might not be able to read and write the answers to a question, some sort of anticipation guide could still be given.  

· It is rarely necessary to watch an entire video straight through without stopping to discuss.  As we mentioned on Day 3 of training, students are often passive recipients of visual information, and need guidance to make sure that they are actively listening and viewing  - great opportunity for teaching that portion of the ELA standards, too!

Notes:

Goal of this activity: Participants will create a unit one activity using a trade book to introduce one or two of the Social Studies Enduring Understandings and suggest ways to integrate this lesson with other content area.
Materials: any trade book (When Owen’s Mom Breathed Fire), all content area standards, copy of the Social Studies Enduring Understandings

Activity:

1. Create one or more broad essential questions that help guide students to the enduring understandings of Distribution of Power and Rule of Law.  Then, create some specific essential questions that show how the story is an example of the enduring understanding.

2. Create a follow-up activity that integrates reading or writing into your unit one lesson.

3. Think about any other Enduring Understandings that can be taught with this story.

4. Can you think of any other good mentor texts that can be used for unit one?  Write them down to share with the group.

Notes:

Key Points:

· The concept wall organizes key content and vocabulary into the EUs you are using for your course.

· This is also a great visual reminder for students to refer back to when adding new content to their existing knowledge and understanding of the EUs.

· Also, don’t be afraid to extend this idea into other subjects.  Some EUs may overlap into other content areas.  A story in Language Arts may answer some of your EQs as well.
Key Points
· This is the place to put your standards.  As you teach the Social Studies GPS to students, add the standards to the enduring understanding it supports.  By having the standards written in a place that is meaningful to student learning, the standard is no longer an abstract idea, but a concrete example of the Enduring Understanding.

· The essential components of a concept wall include: the Connecting Theme, “kid-friendly” enduring understandings, broad essential questions, examples from student work or the real world, and important vocabulary.
Key Points

· The GADOE video on utilizing the concept wall in the classroom can be found by visiting www.georgiastandards.org, hovering over the social studies button, and selecting social studies videos.

· As you watch the video, keep in mind that not every concept wall will be the same, nor will every teacher/class use it in exactly the same way.  

Notes:

Content Knowledge Seminar
· Overview: The focus of this section is to help participants understand the instructional background needed to address the GPS.  Participants will learn key content vocabulary that must be used in the classroom.  Participants will also be given activities to use in the classroom to begin teaching these concepts.

Key Points

· In the 3-5 Government/Civics domain, students will learn the principles behind our representative democracy.
· In third grade, students are taught the foundations of our government and the basic structure of the local, state, and national government.  The focus is not on Greece as a country and culture unit, but as the system of government we chose to use as the model for our government.  The student will learn about concrete things such as the Olympics and architecture as a bridge to the more abstract ideas of law and democracy.
· In fourth grade, students continue to learn about the foundations of government by understanding how the first form of government, the Articles of Confederation, led to the creation of the United States Constitution.  
· Finally, in fifth grade, students learn about the rights of the people and how the amendment process helps us maintain our representative democracy.
Notes:

Notes:

Notes:

Notes:

Key Points

· The study of economics is very new to the elementary student.  It is important to introduce and use economic vocabulary so that students are familiar with it when they enter the high school economics course.  This next section is designed to help teachers understand the vocabulary and offer lessons that teach some of the beginning concepts necessary in the study of economics.

Key Points
· These are the core vocabulary words that are introduced to students in grades 3-5.  Students need to become familiar with these words and the concepts that they describe.  On the next page of your facilitator’s guide is a list of these words with real world examples of these concepts.

· As teachers continue to integrate the Social Studies with all content areas, the Context Plus Chart is an example of helping students learn and use new vocabulary.  It also provides a way to do a quick assessment of how students use context clues as part of their reading strategies.  By helping students understand the importance of using context to gain meaning of unfamiliar words, their ability to comprehend text improves.

Notes:

Key Points

· For students, the challenge is to understand that you give up a “gain” by making your first choice.  Opportunity cost is not necessarily giving something up because you like another choice better.  It is the comparison between two choices and the benefits to gain from either choice.  A person needs to decide what gains are more important and be willing to give up the other benefits of the next best alternative choice.

· A student example of opportunity cost could be in choosing a pet.  For instance, if the choice is between a cat and a dog, the gains for choosing a cat is it takes less time away from playing video games or with friends because cats are more self-sufficient.  The cost in choosing the cat is giving up a pet that is more interactive.
Quick Activity
Play a couple of rounds of Economic Four Corners.  Complete the Opportunity Cost Chart on the next page of your Facilitator’s Guide.  Think about the questions in the right hand column.  After a few minutes, discuss the opportunity cost the participants experienced.
Notes:

Key Points

· This idea came from a website called the Miss Rhumphius Effect.  The owner of this blog is a teacher and she shares lots of different resource, ideas, and strategies on a wide range of content area lessons.
Key Points

· http://www.fte.org/teachers/programs/rightstart/curriculum/index.php 

· This webpage explains many of the concepts and vocabulary used in the 3-5 economic standards.  The lessons are helpful for teachers who want to review the concepts and vocabulary, but the lessons themselves are for much older students.
Key Points
· Think of the 5 Themes of Geography: movement, region, location, human environmental interaction, and place.  The big idea here is that students need to know more about the world around them than how to use a map key.  Understanding geography really helps students understand history and economics, both of which inform government and civics.

· We are all affected by where we live in terms of defining who we are as a society.  Learning how these historical figures adapted to their environment helps us make connections to our own lives.
Key Points

· Similar to the Concept Wall, a chart that describes character traits will help students organize the contributions of the historical figures in the standards.

· Start by having students define what the character traits mean to them.  Then to make it meaningful to the students, let them give examples of people they feel exemplify these character traits.

· Once students know what the character traits look like, they can begin applying these traits to the historical figures they will study.
· As students study these historical figures, discuss what makes these historical figures significant.  Students should learn about the impact the person made on our society rather than discrete facts that are interesting.
Notes: 
Key Point

· The examples that follow are meant to help guide teachers in understanding how to focus the lessons about the historical figures listed in the standards.  Again, the goal here is not to memorize birth and death dates and where and when these figures lived, but to understand how their beliefs, ideas, and actions impacted our society.  When teaching historical figures really focus on the enduring understandings and the big idea behind the work of these people.

Notes:

Quick Activity:

As a group, skim through the biography on your table.  Look at the timeline at the back of the book and decide which three events you feel are most significant to that person’s life.  Complete the timeline on the next page of your Facilitator’s Guide.  Write a sentence or two for each event you include on the timeline that explains why you think that event is significant.
Notes:

Key Points
· This is another example of how to introduce new vocabulary or concepts to students.  In order to improve comprehension, students need to understand how to use and explain new ideas, words, or concepts.  The Frayer model helps students understand important elements of new vocabulary and describe what that new concept is and is not.
Key Points

· This is an example of using the Frayer model with geography, but it can be applied to government and economics.  This model can be used in other content as well.  Think of how it can help students learn mathematical concepts such as 3-dimensional shapes and science concepts like habits and fossils.

· This website, http://www.saltonsea.ca.gov/about/about.htm, has lots of interesting information about the Salton Sea and its unique characteristics.
Quick Activity

· Think of a place, vocabulary word, or concept in Social Studies that you could teach using the Frayer Model to help students understand the lesson.  Share your Frayer Model with someone at your table.  We will discuss your examples in a few minutes.
Notes:

How to Make the Most of the Social Studies Textbook
· Overview: Participants will examine how to effectively merge reading and social studies.  There will be a discussion on key strategies that help students learn how to read historically and gain the most from using the Social Studies textbook.
Key Points
· Understanding how to read in the content area is a major focus of the Literacy Department at the DOE.  Many thanks to Mary Stout and Leann Cornett for their help and contributions in researching these challenges.

· By the time students reach Third Grade, many have the skills to decode words in a textbook.  However, the organization of textbooks is very different from narratives and even the best decoders will struggle with comprehension.  Students need to be taught the difference between reading a narrative text and informational text.  Once students are familiar with how to read historically, their ability to comprehend will improve.
Key Points

· There are five essential components of comprehension.
1. Teacher Modeling 

· Explain the strategy, model how to effectively use the strategy, and think aloud when reading to show thinking and strategy use.
2. Guided Practice 

· Purposefully guides a large-group conversation that engages students in a focused discussion that follows a line of thinking.

· Teacher and students practice the strategy together in a shared reading context reasoning through the text and co-constructing meaning through discussion.

· Scaffolds the students’ attempts and supports their thinking, giving specific feedback and making sure students understand the task.

3. Collaborative Practice 

· Students share their thinking processes with each other during paired reading and small group conversations while the teacher moves from group to group assessing and responding to students’ needs.

4. Independent Practice 

· After working with the teacher and with other students, the students try practicing the strategy on their own.

· The students receive regular feedback from the teacher and other students.

5. Application of the Strategy in Authentic Reading Situations 
· Students use the strategy in authentic reading situations. Students use the strategy in a variety of different genres, settings, contents, and disciplines (Fielding and Pearson, 1994; adapted by Harvey and Goudvis in 2005).
Key Points

· The most effective thing a teacher can do to help students become better readers is model, model, model.  It is easy to take for granted sometimes that because adults know how to use these skills so do children.  For students to learn what good reading strategies look like they must see it over and over again.
· It is more effective for the teacher to start reading a section of the textbook so students can see what they should be doing when they are reading.  After modeling the strategies a teacher wants students to do, then turn the reading over to students.  Have students read in small groups rather than a class so the teacher can monitor more effectively.

Notes:

Key Points
· Good reading always has a purpose in mind.  Make sure to set a purpose for reading by giving students questions to guide their reading.  

· So students do not get overwhelmed and “over” read, they need to understand nonfiction features.  This helps them sort through text and move on when they get to information that is not relevant to their purpose for reading.

· Also, reading multiple sources help students gain a broader understanding of a topic or concept.  Don’t be afraid to use more than the textbook to teach students how to read informational text.

Notes:

Understanding the Role of Differentiation and Response to Intervention
· Overview: Participants will review the concept of differentiation and how it is applied in the standards based classroom.  The participants will also apply the principles of differentiation to a model lesson they will create.  Finally, there will be a brief discussion about Response to Intervention and its importance in the standards based classroom as well.
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Quick Activity
· Purpose of this activity is to engage in a discussion on differentiation.  Of all the terms thrown around in education these days, differentiation is one of the most misunderstood.

· Do not worry about writing the perfect definition of differentiation.  Take a moment to jot down your ideas of what differentiation is and share your thoughts with your colleagues.

Notes:

Key Points

· Differentiation can be defined in several ways:

· As a way of teaching in which teachers proactively modify curriculum, teaching methods, resources, learning activities, and student products to address the needs of individual students and/or small groups of students to maximize the learning opportunity for each student in the classroom.

· Adapting what we teach, how we teach to the ways students learn, and how students show what they have learned based on the readiness levels, interests, and preferred learning modes of students.

· Looking eyeball to eyeball with the reality that kids differ, and the most effective teachers do whatever it takes to hook the whole range of kids on learning.

· Source:  Facilitator’s Guide for At Work in the Differentiated Classroom, Carol Tomlinson, 103.

Key Points
· Think about the level of the tasks you are using and learning styles of your students and reexamine the “one size fits all” approach to assessments.

· It is okay to expect a little too much of a student, it is not okay to expect less.

· Flexible grouping allows you to move students around as needed to best fit student needs.  Seating charts based on alphabetical order or behavior issues may not be a best fit for learning.

· The more assessments you have available, the more you will be able to meets students where they are in the learning process.  Don’t be afraid to try new assessments, even with a portion of the class!

· Grading for growth means grading a student against himself or herself sometimes.  Do not get lost in letters or numbers.  Have a mechanism in place to account for the student who takes a little longer to get somewhere, but eventually ends up in the same place as another student.  In other words, if I don’t understand a concept in September and I do poorly on assignments, but by November I completely understand that concept, why should my work done in September bring down my grade?

Notes:

Key Points

· Differentiation is not only about how to help the struggling learner.  Differentiation is about teaching to the different learning styles as well as ability levels of all students.  As teachers plan for tasks and activities, these questions should be considered in the creation of the lesson.  
· Think about all the different types of students in a classroom from the high achiever in the front, the bored kid who only wants to read a book, and the one who stopped caring because it is always too hard.

Notes:

Key Points

· This is an example of how one standard can be assessed in multiple ways.  Notice how there is more than one way for students to demonstrate their understanding of the First Amendment.  Each choice answers the same question, but the path to the answer meets the needs of different learners.
Key Points

· On the next page of your facilitator’s guide is a choice board.  While this technique is often used with older students for assessment purposes, it can also be done with younger students – they simply might need some help reading the choices!

· One basic choice board could be used for all of the historical figures – if enough reading/writing tasks are included, students will self-differentiate as their literacy skills grow and develop and blossom.
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Key Points

· This sample choice board could easily be adapted for later in the school year or for another grade level.

· Students would be instructed to choose a given number of items from the board – some students might be required to do one or two items in particular, while others would be given free reign.

Notes:

Key Points

· Response to Intervention and The Georgia Student Achievement Pyramid of Interventions are the same concept.  Georgia’s pyramid is the implementation graphic for RTI.

· RTI takes place in the regular education classroom where teachers routinely implement a strong and rigorous standards-based learning environment.  

· It is important to know about the elements of a standards based classroom.  

· Please refer to the High Impact Practices Rubric from the Keys to Quality on the next page of your Facilitator’s Guide.

1. The Georgia Performance Standards are utilized as the curriculum in the school and there is a shared understanding of the standards. Standards are accessible to all students.

2. Teachers sequence the lesson or their instruction in a logical, predictable manner referencing standards throughout.

3. A variety of delivery modes are incorporated into instruction to ensure that all students have access to and meet standards.

4. Students are expected to meet the same standards and instruction as differentiated by content, process, and/or product.

5. Examples of student work are displayed for student use. 

6. Benchmarks are provided to gauge progress over time.

7. Exemplars are provided to exemplify the standards.

8. Student performance tasks require students to show progress toward meeting the standard(s)/element(s).

9. Students receive feedback through written or verbal commentary aligned with the standards that results in revision of work, if needed.

10. Student work reflects understanding of the Georgia Performance Standards.

· Tiered approach to providing layers of intervention to students needing support.

· The school and teacher teams systematically monitor the student’s response to the intervention and adjust instruction and interventions appropriately based on student response.

Key Points

· The look of this pyramid reflects the RTI core foundation:  

· Strong Tier 1 standards-based classroom instruction for all students

· Students needing additional interventions are supported in addition to Tier 1 instruction

· All students are in Tier 1 and few numbers require intervention in Tiers 2-4
· Supporting all students occurs within general classroom instruction.  

· One measure of the effectiveness of a Tier 2 intervention is based on the transfer of learning and skills to general classroom performance in Tier 1. 

· The pyramid focuses on pro-active methods to catch problem areas before they become a problem.  With appropriate interventions in place, students may avoid falling inescapably behind or getting stuck with labels that are not ultimately true.

Notes:

Key Points

· The questions in this cycle should be answered by the teacher on a regular basis.  The last question “What is our plan?” is the main question the pyramid of intervention seeks to answer.

· In order to meet the needs of students, a deep focus should be placed on determining if the learning concerns are:

1. Curriculum Issues

2. Are the GPS being taught?  

3. Instructional Issues

4. Student Issues

· After considering 1 and 2, then the third and fourth option is considered for a few students.

Notes:

Key Points

· Most importantly – teach the Georgia Performance Standards.
· Universal Screening  
· Universal Screening is a general outcome measure used to identify underperforming students and to determine the rate of increase for the district, school, classroom and student in reading and math.  

· A Universal Screening will not identify why students are underperforming, rather it will identify which student is not at the expected performance criteria for a given grade level in reading and math. 

· Additional “detective work” (assessments) should be used to help teachers identify specific target areas to address in the classroom to support content mastery at the Tier 1 level.

· All content area teachers need to know how students are performing in reading and math in order to provide appropriate support for content area implementation.
· Progress Monitoring
· In the Tier 1 classroom, know student master of concepts at any given time.

· Frequent formative assessments used by all teachers

· Common assessments created and used by grade levels and content areas

· Data from all assessments are used to drive instructional practices.  

“This is what I know about my students understanding today, what will I do tomorrow?”

Notes:

Goal of this activity: Participants will create a lesson that uses reading and writing strategies to understand how to read different types of text and incorporates differentiation to meet the needs of all learners.
Materials: any trade book (The Wall), informational text, picture from Vanishing Georgia

Activity:

1. Think of one nonfiction feature you can teach with the informational text and create a lesson to teach that feature.  Also include what strategies need to be modeled during the reading of the informational text with students.
2. Create a choice board with at least 4 activities that compares the informational text with the story, The Wall.

3. Think of how you can include the picture from Vanishing Georgia into your choice board.

Notes:
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Creating a Unit One Lesson

	Pre-reading Activities
	“Hook” or Sponge Activity:

Important Vocabulary:



	Connecting Themes
	Enduring Understanding(s):

Essential Questions:



	Integration Ideas
	Reading or Writing Follow-Up:




Understanding Key Economics Vocabulary

1. Productive resources: anything used to produce goods and services.  

a. natural resources (aluminum or wood)

b. capital goods (tools and equipment)

c. human resources (labor)

d. entrepreneurship (the ability needed to start a new business.)  

2. Market economy: an economy in which the economic questions are decided mostly by individuals in the marketplace

3. Interdependence: the dependence on  others to meet some needs 

4. Trade: exchanging something for something else

5. Voluntary exchange: a buyer and seller willingly give one thing for another because each values what they will receive

6. Opportunity cost: the value of any alternative that you must give up when you make a choice

7. Specialization: doing a job because a person can do it at a lower opportunity cost than someone else; allows for the producer to become skilled at one particular good or service

8. Productivity: the amount of goods and services produced from each hour of a worker’s time

9. Price incentives: anything that motivates or encourages an individual or business to do something.  In a free market system, profit is the incentive that motivates businesses to make better products at lower prices.

10. Four sectors of the economy

a. Households – buy goods and services and sell resources, typically labor

b. Private business – produces and sells goods and services and buys resources from households, such as employment

c. Banks – converts household savings into loans in exchange for interest

d. Government – produces public goods and services in exchange for tax dollars, not considered voluntary exchange

Source: 

South-Western Economics (2000)

Principles of Economics, Third Edition (2004)

David Burns (2006) www.fasttrackteaching.com
Historical Figure Timeline
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Group Activity:  
Define differentiation

In your group define the word “differentiation”.

Think about how you work to meet the needs of:

Different learning styles

Various ability levels

Think of your audience as a group of people who have been traveling throughout the world and have had no access to books, the internet, or television, and have never heard of this word before.

Post your definition on chart paper so that everyone can see your ideas.
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Group Activity:
Define differentiation






		Write a biopoem about either Louis Armstrong or 
Franklin Delano Roosevelt.		Create a script for a conversation that  President Roosevelt & Armstrong might have had.		Create a flyer about either President Roosevelt or Louis Armstrong.		Write a speech describing how both President Roosevelt & Armstrong helped our country.

		Create a timeline of the 4 most significant events of President Roosevelt’s life		Make a list of five important facts about President Franklin Roosevelt.		Make a list of five important facts about George Washington Carver.
		Create a timeline of the 4 most significant events of Louis Armstrong’s life

		Make a T-chart to compare President Roosevelt and Louis Armstrong.		Make a list of ways President Roosevelt and Louis Armstrong are alike & different.		Draw a Venn diagram to compare President Roosevelt and Louis Armstrong.		Write an alike & different flipbook about President Roosevelt &  Louis Armstrong







This sample choice board could easily be adapted for later in the school year or for another grade level.

Students would be instructed to choose a given number of items from the board – some students might be required to do one or two items in particular, while others would be given free reign.
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