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Description of Facilitator’s Guide


This guide is designed to assist you in your redelivery of day one training.  Each page consists of slides corresponding with those on the PowerPoint as well as bulleted notes of important points to make in your redelivery.  You are encouraged to make this presentation your own.  The facilitator’s guide is not scripted so that you can put things in your own words and choose what needs emphasis in your district.  Where appropriate we have placed emphasis (in bold) on certain key phrases or statements that are important to the GPS rollout.  


The facilitator’s guide is divided into 6 parts so that you can redeliver small segments of the training in the likely event you will not have a block of time sufficient to redeliver the training in its entirety.  This guide will serve as a companion to the online training.
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PART I:  Introduction to Social Studies GPS Training
INTRODUCTION TO SOCIAL STUDIES GPS TRAINING

TIME: 15 minutes

OVERVIEW: Introduction of trainer and participants. Module overview, goals of training


group norms and housekeeping.
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Training for the Georgia 

Performance Standards

World Focus

Day 1: Standards-Based Education and the Georgia 

Social Studies Performance Standards (GPS)


· Introduce yourself and have participants introduce themselves. 
· Tell group where you teach and what you teach. Keep short and moving.


[image: image2.emf]2

Module Overview: Day One



Introduction 



Overview of the Social Studies Standards 



Conceptual Teaching in the Social Studies



Unit Design and Conceptual Teaching 



Using the Curriculum Map



Summary and preparation for day 2

Curriculum 

Mapping

Teamwork

Assessment

Instruction

Enrichment & 

Extension

Understanding

New 

Standards 


· Provide brief overview of Day 1 training: conceptual teaching in Social Studies and an understanding of the Social Studies GPS and standards-based education.

· Day 1: discussion and activities designed to help participants become familiar with the Social Studies GPS and learn how to use concepts with the Social Studies GPS.

· Primary focus: “What is it I want my students to remember from this unit?”
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Group Norms and Housekeeping

Group Norms:



Ask questions 



When they occur



Are no dumb questions



Work toward solutions



Generally there are no right 

answers



There is no state list of 

concepts, tasks, or correct 

units



Honor confidentiality



Discussions remain in 

training room

Housekeeping:



Parking Lot



Questions



Concerns



Needs



Use yellow stickies



Phone calls



Please restrict to 

emergencies



Rest rooms



Use as needed


· Make sure participants understand that they need to ask questions as they occur. If they are not sure, they can always use the Parking Lot.

· Make sure participants understand that there is no list of state concepts, units, etc.  Any tasks, units, frameworks, etc found on the DOE website are merely suggestions or ideas or demonstrations.

· Honor confidentiality: make sure everyone understands that discussions and what is shared should remain in the training room. 

· Parking lot: use yellow stickies to post any notes to presenter. Can be questions, concerns, suggestions, typos, things I need to send you etc.

· Cell phones. Try to limit to emergencies.

· Use the rest rooms as you need.

· Training is 8:30am to 3:30pm. Lunch approximately 11:30 – 12:30
Part II – Redelivery Plan 
TIME:  30 Minutes

OVERVIEW:  Discussion of options for redelivery including segments, online options, importance of continuity, materials
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Discussion of Redelivery Action Plan



Work with system to develop plan for how you will 

redeliver training.



It is best if you can schedule focus groups as in 

this training



Determine time allotted.



As part of faculty meeting is not sufficient time for 

training.



Need to parallel this training



May need to follow-up to ensure teachers 

understand conceptual teaching and development



Make this PowerPoint and training your own



It is not scripted for this reason


Key Points (redelivery may not need this slide or need to modify to reflect their systems redelivery plan)

Discuss what the expectations are at two levels. 


First with the state level training back at their system. 


Then they need to discuss with Professional Development people and 
                        administrators in their system how they will redeliver. 

Discuss time needed for redeliver. Impress on them this is not an add-on at 


the end of a faculty meeting.  Try to parallel this training.

Structure of training manual is such that participants should make PowerPoint 



their own. It is not scripted, rather it contains key points to emphasize.


Most important aspect of redelivery is time to do the activities.

Several options available for redelivery:



-  Full day (6hr) block




-  Time/availability constraints




-  Can mirror this training better



-  Segments/parts




-  Easier to complete, teachers work at own pace




-  How to divide training?  May not connect as well

[image: image5.emf]5

Online Training



Available through www.georgiastandards.org



Intended to be a supplement to face to face 

training, NOT A SUBSTITUTE



If you choose to use this option, you will become 

the on-line facilitator



Feedback and follow up with participants very important



Contact with DOE is very important


Key points:

· Online training should NOT replace face to face redelivery
· Redelivery does NOT need to be 6 hours

· Can be done at department level meetings in small segments

· Also effective for new teacher training

· You will be the online facilitator for your district.  All teachers who are trained should work together to redeliver the training
· Strongly encouraged to contact DOE with questions
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Online Training



Online training will be segmented into user-

friendly, shorter sections that parallel this 

training



Eventually there will be video of the training 

sessions available that will correspond with 

the online course


Key points:

· Again, this is meant to supplement the face to face redelivery and provide another avenue for teachers to get the content from the training
· Segments are setup so that participants can focus on one activity or idea in a session
Part III – Introduction to the Model 
TIME:  15 Mins

OVERVIEW:  Compare the new model with a more “traditional approach”, explanation of the overall GPS approach with a focus on Stage 1.
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Determine concepts, enduring understandings 

related to standard(s)

↓

Design assessment (task) through which students 

will have an opportunity to demonstrate their 

understanding of standard(s) & concepts

↓

Decide what learning opportunities students will 

need so they can demonstrate understanding of 

standards and concepts; plan appropriate 

instruction to ensure each student has adequate 

opportunities to learn

↓

Use data from assessment to give feedback, re-

teach or move to next level

Select a topic from the curriculum

↓

Design instructional activities

↓

Design and give an assessment

↓

Give grade or feedback

↓

Move onto new topic

Standards-based Practice

Traditional Practice

The Process of Instructional Planning


Key Points – Traditional Method
· Teachers tend to select a topic for the unit. 

· The unit is built around this topic.

· The key focus of the unit is the learning of facts (memorization).


Facts may be dates, places, names, events, etc.

May also be predetermined causes and effects.

· Concepts may be there, but are most often not highlighted or briefly mentioned, they

are not the focus of the unit.

· Teaching by topics becomes teaching a sequence of topics.


Problem: topics don’t often connect for students, except chronologically


The problem of prior knowledge is not just “what facts do you know”, but “what 


perceptions do you have about the domain or content?”
Key Points – Standards Based Practice

· Research shows that retention is significantly increased when students have some


support structure to the information they learn, some schema. 

· It is important to help students develop 



-  a support structure in which to place the information they are learning, 



-  to help them see how it relates to what they already know, 



-  to help them resolve difference in what they bring to the social studies 




class with what they are learning.
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Standards Based Education Model

GPS

(one or more)

Standards

Elements

Stage 1

Identify Desired Results

(Big Ideas) 



Enduring Understandings 



Essential Questions 



Skills and Knowledge

All above, plus

Tasks

Student Work

Teacher

Commentary

Stage 2

Determine Acceptable Evidence

(Design Balanced Assessments)

(To assess student progress toward desired results)

Stage 3

Plan Learning Experiences and Instruction

(to support student success on assessments, 

leading to desired results)

All above


Key Points

Stage 1: (what we will work on today)

· Want to identify the themes that connect units and themes that are the 


focus of a specific unit. 

· What essential questions work best with that focus?

· What knowledge is in the standard?

What else should my students learn about this?




Standards and elements are the minimum to teach. If there is 
                                    information that is important and you want your students to learn 



that information then include it in your unit. Standards are not 



intended to limit teaching, but to limit testing.


What skills should my students use in this learning this concept?

· There should be a theme that relates to the content, the unit, and the entire domain. 
Stage 2: How will my students demonstrate their understanding of the concepts and the knowledge they have learned?

· Balanced assessment (Day 2’s topic)

Terms:


Performance Task: a way for students to demonstrate their 




understanding of the content and themes in a unit of 




study. (Day 2 and 3)


Student Work: what the student did to demonstrate understanding



Teacher commentary: explanation of how a piece of student work




did and did not demonstrate understanding. Year 2 topic. 




Not comments on every paper a student turns in.

Stage 3: Learning experiences

· What learning experiences do I plan for my students so they will 




understand the concepts as related to the knowledge in the standard 




and be able to demonstrate that understanding. (Day 4)
· Not teaching to the test.

· Planning learning experiences to help students demonstrate understanding.
PART IV: SOCIAL STUDIES GPS OVERVIEW
OVERVIEW OF THE 

SOCIAL STUDIES GEORGIA PERFORMANCE STANDARDS

TIME:  2 Hours

The two activities take about 100 minutes.


There are 20 minutes to review the informational slides. 
OVERVIEW: Brief examination of the Social Studies GPS, skill matrix function, ladder 

approach, use of scaffolding, and Vertical Alignment.

ACTIVITIES: Exploring the GPS and Vertical Alignment

MATERIALS: Copy of standards, chart paper, markers, participants guide, computer and

LCD projector, and PowerPoint presentation.
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Exploring the new Social Studies 

Performance Standards



Small group activity



Difference in specific content areas



Separate into content groups (6

th

grade, US History)



Read through your content area



Note difference in GPS and QCC, list on chart paper



General discussion



Have each grade or course report differences



Develop general themes regarding differences



List on chart paper



Report back to group 


· Goals of this activity: 

Become more familiar with the content of the Social Studies GPS

Help participants realize that the GPS is not a revision of the QCC. 

· Activity


-  20 minutes for small group work


-  20 minutes for large group discussion


-  Have participants group themselves by the content they teach, 6th, US History 

-  Provide a copy of the content standards for that grade or subject


-  Make sure participants understand this is NOT a critique of the GPS


-  Have each group report 2 or 3 significant differences noted, no repeats.

-  After discussion of content difference, draw some general conclusions.
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Curriculum Overview



K-3 Foundations for the study of U.S. history



4th-5th U.S. history (survey)



6th-7th introduction to the contemporary world 

with essential historical background



8th Georgia Studies (SBOE rule 160-4-2-.07)



9th-12th U.S. History, World History, 

Economics, American Government/Civics, 

World Geography


Key points:
· Because of ladder need to see curriculum in its entirety 

· Not written in isolation, but by the same team K-12

· Similar content was looked at in total, i.e. U.S. history K-5, 8, high school

· K-3 lays foundation for study of US history in 4th and 5th grades

· 6th-7th introduces student to modern world

· 8th by law is Georgia Studies

· 9th-12th 5 courses completed which meet Georgia High School graduation 

requirements.
More will be added 
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Changes to Middle Grades



U.S. not part of 6th grade



History theme prominent in 6th, 7th



Not history of the world



What does a student in 6th or 7th grade need to 

understand about a region’s history to understand 

that region today?



Juvenile justice standard added to 8th Grade



SS8CG6


Key points

· US history not part of 6th grade, have taught in K-5, also need to create more time 



for introduction to modern world

· History is the key theme but it is NOT history of the world



Cannot teach everything about everybody

· Committee looked at what background is essential to understand the region today



They were asked to answer the question on the slide for each region.

· History strand focuses on specific aspects of each regions history that directly 



relates to understanding that region of the world today.


[image: image12.emf]10

Changes to High School 

Social Studies Courses



US History starts with colonial settlement



Age of Exploration in 4th, 8th, and World History



Native Americans and Meso-American cultures, 4th, 8th, World History



World History



Starts with civilization, no pre-history



must include what is important to a people’s history, not our perceptions 

of what is important



Considering making this a required course for all students



Economics



Better organized



Added personal finance



American government/civics



Will replace current two QCC courses



May be taught at any grade


Key points

· The 5 high school GPS courses are those used to meet high school graduation 



requirements. Others will be added until all courses are GPS. High school


course can be taught at any grade level. Ladder curriculum applies to K-8.
· This slide shows major changes to the curriculum content.  The World Geography content remained roughly the same.

· US History



Effect of ladder curriculum is seen in US History.



Starts with colonial period, because other aspects are taught elsewhere

(NEEDS TO BE STATED) Remember, you can only teach so much.  Hard choices 




must be made as to what remains. If it is taught 





effectively elsewhere, curriculum writing committee 




decided did not need to be in US History. This helps 




create time to teach material in the 20th century.  




HOWEVER, if a teacher feels an important topic or 




concept was omitted, they are free to teach it with the 




understanding that it will not be tested on a state test.  
· World History



A very large course, but it does encompass what is important in a given 




people’s history.



Early standards deal with separate regions, as move toward modern period 




standards reflect growing globalization.



Starts with civilization, no pre-history

· Economics



More organized



Added personal finance. This is a very significant addition given




Georgia’s standing as one of the leading states for personal 




bankruptcy .



The entire econ curriculum is a ladder that begins in Kindergarten. 

· American Government/Civics



The old civics/citizenship course will no longer be a state funded course. 



This course meets state requirements and can be taught at any grade level


unlike the QCC Civics/Citizenship and American Government which had 



grade specific designations.
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Skills Matrix



Skills are found in matrix at the end of each 

grade level



Begins in Kindergarten



Basic mastery before end of middle school



Are to be taught in context, not separate



No participatory skills



Skills are testable as related to and integrated into the 

content



Should be part of tasks, or demonstrations of 

understanding


Key Points

· Basic mastery is achieved by middle school, refinement and development is 


expected to continue through high school.

· Under QCC no clear delineation of where skills should be taught or mastered

· Skills matrix places all skills together and provides for when skills should be 


introduced, developed, and mastered at a basic level.

· Skills are testable, as related to and integrated into the content

· They should be taught, not separately but as part of the content. 

Students should use the various skills to help them understand the content. 

· Civic Participation items are not part of the skills matrix


Are more appropriately included in tasks.

· Tasks how students demonstrate understanding of concepts & knowledge.



[image: image14.emf]12

Ladder versus Spiral



The QCC was a spiral approach 



content was repeated in multiple grade level with 

no indication of difference for grade levels



Vague, left teacher guessing what was important



The GPS uses a ladder approach. 



Concepts/information in one grade are the basis 

for concepts/information in a later grade



When a standard is taught in a different grade 



it is at a different level of understanding.



elements specify different information


Key points

· Spiral curriculum teaches material, the next year reviews that material, then adds


new material. The next year repeats that pattern. 

· QCC was a spiral curriculum

· QCCs were also vague and often repeated with out any indication of difference 


between grade levels.

· GPS is a ladder
· In ladder you build a knowledge base, the next year add to that or build from that knowledge. GPS does this, when a topic is repeated (see the American Revolution example at the end of this guide) the elements specify the difference in knowledge and degree of difficulty.

· The big ideas, concepts, enduring understandings that make sense of a domain, that tie it together are consistent in a ladder. 
· Social Studies GPS is based on this ladder approach.  Conceptual teaching is essential.

· Important to see these concepts stretch beyond grade levels or individual courses.

· Research shows that we learn by placing new material within the context of previously known 
information. 
· We store information by concepts, not as discrete facts. 
· Teaching discrete facts produce lack of understanding, and hampers retention.
· We need to look at both how the ladder works and how concepts can be extended from grade level to grade level and/or course to course. That is the focus of the rest of the day.
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Vertical Alignment



Small group activity



Given a topic within a domain



Find comparable topic in other grades (K-12)



Note how it is treated in those grades



Put results on chart paper and post



Look at vertical alignment


Goal of this activity:
Become familiar with the vertical alignment of the Social Studies GPS

Help participants see connections between grade levels and courses. 

Activity:

-  Choose one of the following topics:  Exploration, the Constitution, Goods   

                and Services, Civil War, World War I, Slavery, or the Great Depression


-  40 minutes for small group work


-  20 minutes  report from each group/discussion 


-  Have participants group themselves by domain, history, geography, econ, gov’t


-  Provide a copy of the content standards K-12

Group work


-  Take assigned topic and see how it is treated in from K-12


-  List noticed difference on chart paper and post


-  Have groups briefly report findings
LUNCH
PART V: CONCEPTUAL TEACHING AND LEARNING
INTRODUCTION TO CONCEPTUAL TEACHING AND LEARNING

TIME:  20 minutes
OVERVIEW: Discussion of conceptual teaching in social studies, what it is and why it is


important, and defining concepts in social studies. 
MATERIALS: Chart paper, markers, participants guide, 

[image: image16.emf]18

The Key



Conceptual based teaching



Need schema to learn



Must relate to what already know



Need to see in context



Develop concepts to help students learn



What doesn’t work



Worksheets



Drill



Memorization of discrete facts.


Key points

· We learn by associating new learning with what we already know.

· Brain based research shows the importance of concepts and scaffolding in 


retention of information.

· For some information we have to help students to build the scaffolding upon 


which to hang that new information.

· Rote memorization of factual information does not lead to long term retention.
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Supporting Background



Bradley Commission



National Research Council: How Students 

Learn History in the Classroom



Marzano (What works in Schools)



Max Thompson (LFS)



Carol Ann Tomlinson (Differentiation) 



Wiggins & McTighe (Understanding by 

Design)


Key Points

· Multiple studies with various subject groups have all reached similar conclusions regarding conceptual teaching

· These studies provide guidelines for successful implementation of a standards based curriculum
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Retention Rates by

Learning Category



Factual Information

-

35% Retention



lecture



textbook



flashcards



Conceptual (Organizational) Schemes

-

50%Retention



webbing



graphic organizers



Motor Activities

- 70% Retention



role play, simulations



build models



Thinking Skills

-

80% Retention



data and document analysis



problem solving



Attitudinal Development

-

100% Retention



discussion of controversial issues



debates

Adapted from data in Eduational Psychology, 

Cronbach, Harcourt, Brace & World


Key Points

· Conceptual teaching is essential in order to be able to effectively use the higher level teaching strategies
· Strategies will be addressed during Day 4 of training
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Goal



Teach students the facts, stories, while at the same 

time providing a background against which to place 

the facts. (conceptual teaching)



Develop in students the ability to read, criticize, and 

evaluate the stories of social studies. 



Educate students to be literate in social studies



Ability to evaluate arguments, and make decisions given 

evidence regarding those arguments which is the most 

plausible.


Key points

· Goal is help students be able to understand major themes, issues, concept in social


studies 
· Develop in students the ability to read, evaluate, and use facts and concepts in social studies discipline to make rationale decisions about issues in social studies. 

· Stories enhance retention (Daniel Pink’s A Whole New Mind)
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Principle of Learning #1



New understandings are constructed on a 

foundation of existing understandings and 

experiences (type of schema)



Kids bring knowledge of Social Studies with them 

to the classroom



Perceptions resulting from previous knowledge 

they bring work in the everyday world



Can be either powerful support or barrier for 

further learning



How Students Learn History (pg. 4)


Key points
· There are 3 important principle of learning in conceptual teaching

· Principle 1 addresses student’s prior knowledge.


Not a pre-test, rather the entire experiential knowledge of a student.


Students have preconceptions about the different social studies domains.

· Three important points



1. learn what the student’s preconceptions are about the domain or topic.



2. help students evaluate those preconceptions



3. help students construct a scaffold or schema to retain the new 




information or concepts.
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Questions related to Principle #1

Questions related to Principle #1



Principle #1: existing understandings & 

knowledge foundation for new learning



What do students know about this content?



What broad concepts are important in this 

content?



What misunderstandings understanding do 

students have about this content?


Key points

· These are questions that we need to keep in mind as units are developed

· Don’t necessarily have to pre-test, need to hear what students say

· Students have a variety of misperceptions about social studies

· Examples:

-  Students often they think we know everything about the past, it is just a case of   

            memorizing facts.


-  People in the past were not as smart as we are today (How Students Learn 

               History (HSLH) pg  32-33, 47)


· If student preconceptions are not addressed they will memorize content, but use their experience-based preconceptions to act in the world.
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Principle of Leaning #2



Essential role of factual knowledge and 

conceptual frameworks in understanding



Factual knowledge must be placed in a 

conceptual framework to be understood



Concepts are given meaning by multiple 

representations that are rich in factual detail



Storing facts by using concepts to organize 

information allows for better retrieval and 

application



How Students Learn History (pg. 6)


Key points

· This is the heart of conceptual teaching. 
· Factual knowledge is important, but that factual knowledge must be placed in a context for it to be retained.

-  Higher order thinking cannot take place without factual basis.

· Memory of factual knowledge is enhanced by conceptual knowledge, and conceptual knowledge is clarified as it is used to help organize constellations of important details. (HSLH p. 7)
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Questions related to Principle #2

Questions related to Principle #2



Principle #2: role of factual knowledge and 

conceptual frameworks



Do I teach factual knowledge in compartments?



Colonization of Americas



American Revolution 



Do I provide themes to link content? 



What is the basic structure of my class?



Chronological/Narrative



Linear



Conceptual 



Do students understand the connection between 

topics?


Key points
· Lead a short discussion related to these questions and answers

· Research indicates social studies tends to be taught topically or chronologically.

· Problem is lack of links between topics.
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Principle of Learning #3



The importance of self-monitoring



Students must take control of their own learning



Self-monitoring helps students become 

independent learners



Must learn how to ask how new knowledge relates 

to or challenges previous knowledge



Support for self-assessment is an important 

component of effective teaching. 



How Students Learn History (pg. 10)


Key points

· Want to help students learn to evaluate their learning, ask questions to enhance their learning, and about how what they are learning relates to what they already know.


-  Also help students become independent self-directed learners.


-  HSLH pg. 10-12

· This will be part of the assessment discussion on day 2.
PART VI:  Unit Design
UNIT DESIGN AND CONCEPTUAL TEACHING AND LEARNING

TIME: 2 hours, 30 minutes
OVERVIEW: Discussion of the unit design model and conceptual teaching. Participants group standards, identify unit connecting themes and unit specific themes, and begin developing the curriculum map.   

ACTIVITIES: 3 activities relating to Curriculum Mapping
MATERIALS: Chart paper, markers, copies of template, standards

[image: image25.emf]26

Stage 1:  Curriculum Map—

Grade/Course:

Standards: 

Unit One focus:

UNIT CONNECTION THEME

Unit Specific Theme

Unit Specific Theme

Unit Specific Theme

UNIT CONNECTION THEME 2

Standards:

Unit Two focus:

UNIT CONNECTION THEME

Unit Specific Theme

Unit Specific Theme

Unit Specific Theme

UNIT CONNECTION THEME 2

Standards:

Unit Four focus:

UNIT CONNECTION THEME

Unit Specific Theme

Unit Specific Theme

Unit Specific Theme

UNIT CONNECTION THEME 2

Standards:

Unit Three focus:

UNIT CONNECTION THEME

Unit Specific Theme

Unit Specific Theme

Unit Specific Theme

UNIT CONNECTION THEME 2


Key Points

· This template is largely keyed to the unit builder on georgiastandards.org

· This is a state example, if they system has a unit builder, that takes precedence

· Next few slides will provide an overview of the curriculum map template for Social 
Studies. 

· Standards box: list the standards and elements by number and letter that will be included in this unit. Detailed list of standards and elements comes later.
· Unit focus box: phrase describing unit’s main point or points
· Unit themes: lists in bullet form both unit connecting themes and unit specific themes

· Unit connecting themes: provide links between units (discuss later)

· Unit specific themes: thematic ideas specific to a unit, but supporting unit connecting theme.
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Stage 1: Course Planning: Unit Specific Plan/Map—

Grade/Course:__________ Unit _

For high school use the appropriate content box.  All others may be deleted.

Elaborated Unit Focus:  

Focus Standards

History

Geography

Civics/Government

Economics


Key Points

· Focus standards:  standards from the grade level/domain for this unit
· Elaborated Unit Focus: description of the main points of the unit

· Standards listing: written out complete standards and elements used in the unit



Middle School, will use all that are appropriate for given unit



High School, use only listing for specific course



Other content standards (Reading, ELA, etc) can be added easily
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Complementary Standards   *Enter here any standards from other disciplines (math, literature, science, etc) that apply to this  unit.                           Skills    *  Using the skills matrix, create a comprehensive list of all the skills that students  will use in this un it.     MAP AND GLOBE SKILLS:         INFORMATION PROCESSING SKILLS:         ENDURING UNDERSTANDINGS/ESSENTIAL QUESTIONS   * This is where you will record your enduring understandings and the essential  questions that relate to that particular understanding.     Example:   END URING UNDERSTANDING 1     Essential Question 1     Essential Question 2                          


Key Points

· Complementary Standards:  Standards from other disciplines or content areas that may relate to this unit

· Skills:  Taken from the skills matrix, this is simply a list of skills that students will use during the completion of this unit
· Enduring Understandings: EU’s are sentences that link a concept with the specific information in standards and elements.


-  While the EU’s wording may vary from grade level to grade level, the concepts 
                 remain the same.

· Essential Questions: Two types, 



Broad, do not necessarily have one answer



Specific, can be answered after period of instruction

· All of this will be discussed in Day 2.
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Stage 2:  Determine Appropriate Assessments

Grade Level/Subject_________________ Unit One Focus:________________

Self-Asessment Constructed 

Response

Selected Response Dialogue and 

Discussion

Informal 

Observation

Sample Culminating Performance Task(s) For Unit ____

Information Processing Skills: Map and Globe Skills:

Task 1:

Differentiation, modifications and/or accomodations:


Key Points:
· Day 2 and 3 will address balanced assessments and performance tasks.
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Sample Teacher activities Sample student centered activities

Sample list of resources for this unit

Stage 3: Teaching Strategies: Sequence of Instructional Strategies


Key Points:

· Teaching strategies will be discussed as part of day 4.
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Standards Based Education Model

GPS

(one or more)

Standards

Elements

Stage 1

Identify Desired Results

(Big Ideas) 



Enduring Understandings 



Essential Questions 



Skills and Knowledge


Key Points
· Stage 1:  Need to identify some major concepts are in your domain.
· Ideas for concepts can be found in NCSS, the Bradley Commission, AP content descriptions.  These will be discussed in later slides.
· Concepts should not just be for a specific unit, but may also transcend units and tie them together.
· It is best to work as faculty, both horizontally and vertically, to develop concepts. Developing concepts is not an individual activity. At some point there should be dialogue between middle and high school in the same focus area. This is why the training is arranged by focus areas not by grade bands.
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Stage 1: What do I want my students 

Stage 1: What do I want my students 

to know and be able to do ?

to know and be able to do ?



Develop overview of course (curriculum map)



Review standards to see what standards can be grouped 

together



Identify unifying ideas that group the standards



Organize GPS into unit ideas (themes/concepts)



Concept map



What should be the focus of each unit?



Brief phrases that outline focus of unit



What themes connect these units?



Look at themes that stretch across units



What are specific ideas/themes for each unit?


Key points

· The first step is to group standards by a unifying idea.

· Second, develop a unit focus.

· Third, identify themes, both unit connecting and specific
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Unit Design



Design unit with this question in mind



What should my students walk away from this unit 

understanding?



Integration of 



6-8: strands (history, geography, gov’t, econ) & 

skills 



High school: standards & skills 



Step 1



Identify themes (big ideas, concepts) around 

which to plan units of instruction


Key Points

· Must first decide what our units will be before we can develop anything

· The rest of today we will spend developing curriculum maps
· The ultimate goal is integration of strands 6-8 and skills

· In High school, ultimate goal is integrating the skills within the standards
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Unit Design



A unit is the overall organizing component of the 

curriculum



Unit is identified by themes or concepts



More than one theme or concept in a standard



More than one standard in unit 



Are no correct themes or concepts



Unit provides students with themes or concepts 

upon which to hang the knowledge and skills 

required by curricular objectives



A unit is not a standard, a standard is not a unit


Key Points:

· Look at standards and begin to think about the larger ideas/concepts that the 


standards support.
· In many cases the standards support more than one concept but that does not make a 
standard a unit

· EMPHASIZE THE LAST BULLET, key point.
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Stage 1:  Curriculum Map—

Grade/Course:

Standards: 

Unit One focus:

UNIT CONNECTION THEME

Unit Specific Theme

Unit Specific Theme

Unit Specific Theme

UNIT CONNECTION THEME 2

Standards:

Unit Two focus:

UNIT CONNECTION THEME

Unit Specific Theme

Unit Specific Theme

Unit Specific Theme

UNIT CONNECTION THEME 2

Standards:

Unit Four focus:

UNIT CONNECTION THEME

Unit Specific Theme

Unit Specific Theme

Unit Specific Theme

UNIT CONNECTION THEME 2

Standards:

Unit Three focus:

UNIT CONNECTION THEME

Unit Specific Theme

Unit Specific Theme

Unit Specific Theme

UNIT CONNECTION THEME 2


Key Points

· We’re now going to develop this curriculum map.  NOTE:  Your system may use a different term (curriculum guide, curriculum organizer, etc)
· If your system has a different format, put your system’s format here
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Organizing the Standards



Standards are a curriculum document, not a 

teaching document.



Not necessarily organized the way they should be 

taught.



Start by look at the standards as a whole



What is the emphasis of the course?



Are there more standards that relate to a particular time 

period, area, or topic?



What is the main goal of the entire set of standards?



What should a student understand as a result of completing 

this course?


Key Points:

Standards are: 

· Organized to facilitate their use to explain the curriculum. 

· Not necessarily organized in the best way to teach. 



Example: Middle school curriculum has history, geography, 



                 government, and economics as separate entities but, when      

                                         taught those should be integrated as much as possible. 
                                         American Government example is same way. 

· Don’t assume old QCC emphasis. 

· GPS emphasis is different.
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Organizing the Standards



What are the logical divisions of the standards 

based on the course emphasis?



No preset number of standards per unit



Units should logically link related standards to help 

students understand course emphasis



What is the logical starting point of the course?



Does not have to be standard 1



Does not have to be chronological



Must be logical and related to the course emphasis



The best starting point for a course is where the 

course curriculum and student interest and 

relevance meet.


Key Points:


Need to determine course emphasis, then develop units and unit foci that helps 



students  understand that emphasis.


Standards or elements in a unit should be determined by the unit focus as it relates 



to the course emphasis.

***It is not necessary to start a course with the first standard 
or the first page of a textbook.***
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Standards: 

Unit One focus:

UNIT CONNECTION THEME

Unit Specific Theme

Unit Specific Theme

Unit Specific Theme

UNIT CONNECTIONS THEME

Standards:

Unit Two focus:

UNIT CONNECTION THEME

Unit Specific Theme

Unit Specific Theme

Unit Specific Theme

UNIT CONNECTIONS THEME

Standards:

Unit Four focus:

UNIT CONNECTION THEME

Unit Specific Theme

Unit Specific Theme

Unit Specific Theme

UNIT CONNECTION 2

:

Standards:

Unit Three focus:

UNIT CONNECTION THEME

Unit Specific Theme

Unit Specific Theme

Unit Specific Theme

UNIT CONNECTION 2



1st Step:  Group Standards and identify focus



These will be your units for the year



No official number of units is correct

Unit Design


Key Points:

· This is in preparation for the first part of the activity

· Main goal here is to demonstrate WHERE on the unit builder they are to be working
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Step 1: Curriculum Map -

US History

Standards: 1-5

Unit One focus:

Creation of our 

Nation

Standards: 6-10, 

11b

Unit Two focus:

A Divided Nation

Standards: 14-

16a, c, d, 19-20

Unit Four focus:

World Power

Standards: 11-14, 

16b, 17-18

Unit Three focus: 

Expansion and 

Reform


Key Points:

· NOT LIMITED TO 4 UNITS!!!  That’s all that would nicely fit on a slide
· Notice how the standards do not have to be sequential and elements can be separated (for example, standard 6 is split between units 1 and 2)
· Standards box:  List by number the standards or elements that will go in this unit
· Unit XX Focus box:  What will the title or major topic of this unit be?
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Group activity 

(Part 1)



Organize by content



Grade level or high school course



Review the standards for that course or grade 

level



Organize the GPS for your course/grade into 

units based on common themes 

(Unit Foci)  



History courses do not always have to be chronological



No “correct” number of standards per unit, but unit should be 

manageable


Goal of this activity:
Group standards and elements in a domain according to common themes

Identify the number and names of the units for a domain. 

Activity:


-  30 minutes for small group work


-  15 minutes  report from each group/discussion 


-  Have participants group themselves by domain, history, geography, econ, gov’t


-  Provide a copy of the content standards K-12

Group work


-  Discuss possible combinations of standards for domain

-  After reaching a group consensus, enter the standards and domain names on a 

               blank curriculum map
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Unit Connecting Themes 



The key to Social Studies Performance Standards is 

the use of  themes that provide connections 

between units.



Themes or broad concepts



Provides schema for students to organize knowledge.



Links previous knowledge with new knowledge.



Ideas that go beyond the standard



Provide connection between grade levels and domains



What is the key thing I want my students to take 

from this unit/lesson?


Key Points

· Pose the questions “Why are themes or broad concepts important?”

· Discuss the various points under the 2nd bullet

· The key is the 3rd bullet, what is it that a student should take from this unit?


-  In traditional model this is often forgotten.


-  Teachers often write lesson plans with activities, then test, but what is it that is 
                important that the student carry away and remember. 

-  That is the concept or Enduring Understanding.

NOTE:  There is no list of state accepted or endorsed themes.  There is not one “correct” way to do this.
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Some Unit Connecting Themes



Conflict and Compromise



Not limited to war



Migration



Not just people, but also ideas, culture, etc



Self-governance



Could refer to  general development of government 



Internationalism



Global interdependence, growth as world power



Time, change, and continuity



How change occurs over time, how we view ourselves over 

time (e.g: concept of freedom)
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Where to find themes



NCSS



Culture



Time, change, and continuity



Power, authority, and governance



Bradley Commission



Civilization, cultural diffusion, and innovation



Values, beliefs, political ideas, and institutions



AP World History



Patterns and impacts of interactions among major societies



Relationship of change and continuity across world history 

periods



Develop your own


Key Points

· Use these two slides to give an example of themes and where they can be found.
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The Social Studies Unit Design Template

Stage 1:  Curriculum Map—

Grade/Course:

Standards: 

Unit One focus:

UNIT CONNECTION 

THEME

- Unit Specific Theme

- Unit Specific Theme

UNIT CONNECTION 

THEME 2

-Unit Specific Theme

- Unit Specific Theme

Standards:

Unit Two focus:

UNIT CONNECTION 

THEME

- Unit Specific Theme

- Unit Specific Theme

UNIT CONNECTION 

THEME 2

Unit Specific Theme

Unit Specific Theme

Standards:

Unit Four focus:

UNIT CONNECTION 

THEME

- Unit Specific Theme

- Unit Specific Theme

UNIT CONNECTION 

THEME 2

Unit Specific Theme

Unit Specific Theme

Standards:

Unit Three focus:

UNIT CONNECTION 

THEME

- Unit Specific Theme

- Unit Specific Theme

UNIT CONNECTION 

THEME 2

Unit Specific Theme

Unit Specific Theme
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Step 1: Curriculum 

Map—

Grade/Course: US History

Standards: 1-5

Unit One focus:

Creation of our Nation

Movement

Social & Political 

Interactions

Conflict & Compromise

Standards: 6-10, 11b

Unit Two focus:

A Divided Nation

Movement

Social & Political 

Interactions

Conflict & Compromise

Trade, Industry, and 

Technology

Standards: 14-16a, c, d, 

19-20

Unit Four focus:

World Power

Social & Political 

Interactions

Conflict & Compromise

Trade, Industry, & 

Technology

Cultural Variation

Globalization

Standards: 11-14, 16b, 

17-18

Unit Three focus: 

Expansion and Reform

Movement

Social & Political 

Interactions

Conflict & Compromise

Trade, Industry, & 

Technology

Cultural Variation


Key Points

· The first slide simply shows where on the template the UCTs go
· The slide on the right continues with the World History example that was started earlier
· Note how many of the UCTs are found in multiple units (that is their purpose)
· Also point out how UCT’s can change or be introduced along the way
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Group activity 

(Part 2)



Identify themes that are common to different 

units (Unit Connecting Themes)



Use the NCSS as a guideline



Can create your own



No set number, keep overall perspective in mind


Goal of this activity:
Identify unit connecting themes for the units. 

Activity:


-  20 minutes for small group work


-  15 minutes discussion 

Group work


-  Using the units, identify themes that recur in several units or in other domains 

               of social studies

-  After reaching a group consensus, enter the themes on the same curriculum map 

               where the units are listed
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Unit Specific Themes



Themes taken from the standards or elements



Usually relates to specific items from 

standards/elements



Gives direction to the Unit Connecting Theme



Topics related to that unit



Movement/Migration (unit connecting theme)



Territorial growth



Westward population growth



Transportation



Generally not a list of knowledge from the 

standards and elements



Movement



Northwest Ordinance



Louisiana Purchase


Key points:
· Unit specific themes should provide a link between the content and the unit 
  
     connecting themes  

· Unit specific themes are narrower than unit connecting themes
· They are NOT lists of facts or details
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Unit Specific Themes



Breadth of Unit Specific Themes depends on Unit 

Connecting Theme



Broad, general themes, like those found in 

NCSS or the Bradley Commission, yield broader 

USTs.



Unit Connecting Theme:  

CIVIC IDEALS



Possible USTs:



Rule of Law



Philosophies of Government



Rights vs. Responsibilities

                
[image: image48.emf]47

Unit Specific Themes



Some Units will yield narrower USTs



UCT:  

Power, Authority, Governance



Possible USTs



Formal vs. Informal laws



Creation of law/policy



Separation of powers



Think of it like an outline



Unit Connecting Theme (one unit to the next)



Unit Specific Theme (what in this unit supports UCT)



Knowledge/facts in the standard/elements


Key points:

· These two slides clarify USTs
· There is no clear-cut definition
· Explain that the size of the UST depends on the size of the UCT
· This whole process functions very much like an outline
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The Social Studies Unit Design Template

Stage 1:  Curriculum Map—

Grade/Course:

Standards: 

Unit One focus:

UNIT CONNECTION 

THEME

- Unit Specific Theme

- Unit Specific Theme

UNIT CONNECTION 

THEME 2

-

Unit Specific Theme

-

Unit Specific Theme

Standards:

Unit Two focus:

UNIT CONNECTION 

THEME

- Unit Specific Theme

- Unit Specific Theme

UNIT CONNECTION 

THEME 2

Unit Specific Theme

Unit Specific Theme

Standards:

Unit Four focus:

UNIT CONNECTION 

THEME

- Unit Specific Theme

- Unit Specific Theme

UNIT CONNECTION 

THEME 2

Unit Specific Theme

Unit Specific Theme

Standards:

Unit Three focus:

UNIT CONNECTION 

THEME

- Unit Specific Theme

- Unit Specific Theme

UNIT CONNECTION 

THEME 2

Unit Specific Theme

Unit Specific Theme
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Step 1: Curriculum Map—

Grade/Course: US History

Standards: 1-5

Unit One focus:

Creation of our Nation

Movement

-Colonization

-Physical Migration

∙Free

∙Forced

-Importing of Intellectual 

Ideals

Social & Political 

Interactions

-Key Documents

-Colonial Governments

-National Governments

Conflict & Compromise

-European/Native 

American conflict

-Revolution

-Constitutional Process

Standards: 6-10, 11b

Unit Two focus:

A Divided Nation

Movement

-Territorial Growth

-Transportation

Social & Political 

Interactions

-National Identity

-Reconstruction

-Reform

-Changing Roles of the 

Branches of Government

Conflict & Compromise

-War

-Sectionalism vs. 

Nationalism

Trade, Industry, and 

Technology

-Industrial Revolution

-Agrarian vs. Industrial

Standards: 14-16a, c, d, 19-20

Unit Four focus:

World Power

Conflict & Compromise

-World Wars/Regional Conflicts

-Cold War 

Social & Political Interactions

-Expansion of the Federal 

Government

-Changing Women’s Roles

-Reaction to Threats to 

Democracy

Trade, Industry, & Technology

-Development of the Media

-Demands on Industrial 

Productivity

-Technological Advancements

Cultural Variation

-Cultural Transitions and 

Developments

-Differing War-time -Views of 

Ethnic Groups

Globalization

-Post-War Policies

-International Relations

Standards: 11-14, 16b, 17-18

Unit Three focus: 

Expansion and Reform

Movement

-Immigration

-Westward Migration

-Imperialism

Conflict & Compromise

-Western Conflicts

-Populist Movement

Social & Political Interactions

-Reform

-Changing Role of Government

Cultural Variation

-Assimilation

-Reaction to Immigration

Trade, Industry, & Technology

-Industrialization

-Economic Reform

-Causes and Effects of Great 

Depression


Key Points
· These two slides demonstrate where the USTs are to go on the chart and then provide examples
· Stress, using the examples, that USTs are typically NOT lists of facts/knowledge from the standards and elements
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Group activity 

(Part 3)



Identify Unit Specific Themes that support 

unit connecting themes for one unit



Should apply to content in the standards



Give UCTs direction



Draw the template on a piece of butcher 

paper and fill in the boxes according to your 

group’s themes



Post on the wall



Walk around and view other ideas, use yellow 

sticky notes to make comments.


Goal of this activity:
Identify unit specific themes for AT LEAST the first unit. 

Activity:


-  20 minutes for small group work


-  20 minutes for gallery walk and discussion
Group work


-  Using the units, identify themes that recur in several units or in other domains 

               of social studies


-  After reaching a group consensus, enter the themes on the same curriculum map 

               where the units are listed

NOTE:  WE WILL CONTINUE TO DEVELOP THIS UNIT IN DAY 2.
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Standards

Training 

Materials

Frequently 

Asked 

Questions

http://www.georgiastandards.org


Key Points

· Where to go on web to find info.

· Can also access this on DOE website under Curriculum and Instruction

· Training materials are posted after all training session are completed.

· All training material, in addition to general training information, is also on the CD you received at training
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Day 2 Prework Assignment



If possible, begin Day 1 redelivery



In Day 2, using the curriculum map from today, 

we will begin to develop a unit



Very important that the same people attend all 

sessions



Will not repeat material



Each session built on the previous one and uses 

material developed in the previous day’s training


Key Points:

· Briefly point out that Day 2 is unit development.

· Most important point, need for continuity in who attends.


-  Cannot go back over previous material.


-  Will build on what we did in previous Day. 


-  Will use that what you developed in Day 1.
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Goal of Social Studies GPS



Use performance standards 



More student focused learning



Applicable to all students



Assessments guide and modify instructions



Unit design



Provide map for students



Develop key ideas student is to learn in instruction



Develop instruction focused on student learning



Conceptual teaching



Schema for student learning



Vertical alignment



Horizontal alignment


Key Points

· Summarizes Day 1

· Take a minute and discuss bullets under each aspect

· Ultimate goal, improve student achievement

· Research says will happen as students develop schema to hang facts upon.
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Contact Information



World Focus:



Dr. William Cranshaw



wcransha@doe.k12.ga.us



404-651-7271



US Focus: 



Chris Cannon



chcannon@doe.k12.ga.us



404-657-0313


CONTACT INFORMATION:

· World Focus:


DR. WILLIAM CRANSHAW


wcransha@doe.k12.ga.us


404-651-7271

· US Focus:


CHRIS CANNON


chcannon@doe.k12.ga.us


404-657-0313
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Any unresolved issues or unanswered questions

Make sure they complete the evaluation form and leave it 

Example of Vertical Alignment

THE AMERICAN REVOLUTION

	4th grade
	8th grade
	High school

	SS4H4
The student will explain the causes, events, and results of the American Revolution

	SS8H3 The student will analyze the role of Georgia in the American Revolution

	SSUSH3  The student will explain the primary causes of the American Revolution.
SSUSH4  The student will identify the ideological, military, and diplomatic aspects of the American Revolution.



	           a. trace the events that shaped the revolutionary movement in America including: the French and Indian War, British Imperial Policy that led to the 1765 

Stamp Act, the slogan “no taxation without representation,” and the 

activities of the Sons of Liberty, and the Boston Tea Party


b. explain the writing of the Declaration of Independence including who wrote it, how it was written, why it was necessary, and how it was a response to tyranny and the abuse of power

             c. describe the major events of the Revolution and explain the factors leading to American victory and British defeat: including the Battles of Lexington and Concord, and Yorktown


d. describe key individuals in the American Revolution with emphasis on King George III, George Washington, Benjamin Franklin, Thomas Jefferson, 
Benedict Arnold, Patrick Henry, and John Adams

	        a. explain the immediate and long term causes of the American Revolution and their impact on Georgia including the French and Indian War (aka Seven 

Years War), Proclamation of 1763, Stamp Act, Intolerable Acts, and the 

Declaration of Independence


b. analyze the significance of people and events in Georgia on the Revolutionary 
War to include Loyalists, Patriots, Elijah Clarke, Austin Dabney, Nancy Hart, Button Gwinnett, Lyman Hall, George Walton, Battle of Kettle Creek, and siege of Savannah.


	SSUSH3

         a. explain how the end of Anglo-French imperial competition as seen in the 
French-Indian War, and the 1763 Treaty of Paris, laid the groundwork for the American Revolution

b. explain colonial response to such British actions such as the Proclamation of 1763, Stamp Act, and the intolerable acts as seen in Sons and Daughters of 

Liberty, and Committees of Correspondence

c. explain the importance of Thomas Paine’s Common Sense to the movement for independence
SSUSH4
         a. explain the language, organization, and intellectual sources including the writing of John Locke and Montesquieu of the Declaration of Independence and the role of Thomas Jefferson

b. explain the reason for and significance of the French alliance and foreign
assistance and the roles of Benjamin Franklin and the Marquis de Lafayette

c. analyze George Washington as a military leader including the creation of a professional military and the life of a common soldier, crossing the Delaware River, and Valley Forge 

d. explain Yorktown, the role of Lord Cornwallis and the Treaty of Paris, 1783


	BIG IDEAS

Revolution, immediate and long term causes, tyranny, abuse of power, right to revolt, elements of a democratic society



	ENDURING UNDERSTANDINGS

Student will understand that:


1. successful revolutions produce change in government, society, and 



relationships between groups


2. revolutions are the result of both long term events and immediate events


3. in revolutions one element of society perceives another group as abusing power 



resulting in tyranny 


4. many revolutions result in one group becoming independent from the 



established order (other group)


5. successful establishment of democratic institutions requires all members to 



accept majority rule and the rule of law


6. geography was important factor in the American victory


7. the Declaration of Independence was written to establish a reason for the 



American Revolution

	ESSENTIAL QUESTIONS

Broad

         1. Did the American Revolution result in changes in society?

         2. Was the American Revolution a war for independence or a revolution?

         3. In what ways does geography influence the outcome of conflict?

         4. Do revolutions result in more democratic institutions?

         5. If people perceive their government as abusing its power, do they have the right 

                        to revolt?

Specific (daily classroom type)

          1. How did long term events such as the French and Indian War contribute to the 

                       American Revolution?

          2. How did short term events make Colonists perceive the King and Parliament as

                       abusing their authority?

          3. How did British actions including taxing the colonies to help pay for the French

                       and Indian War contribute to the American Revolution?

          4. Why did American colonists perceive the British King and Parliament as 

                       abusing their power?




	KNOWLEDGE
	SKILLS

	4th grade
French & Indian War

Stamp Act

Sons of Liberty

Boston Tea Party

Declaration of Independence

Tyranny

Thomas Jefferson

George Washington

King George III

Patrick Henry

Benjamin Franklin

Benedict Arnold

John Adams

Lexington 

Concord

Yorktown

8th grade
Proclamation of 1763

Intolerable Acts

7 Years War

US History high school
Treaty of Paris 1763

Daughters of Liberty

Committees of Correspondence

Common Sense

Thomas Paine

John Locke

Montesquieu

Marquis de Lafayette

French alliance and assistance

Crossing the Delaware

Valley Forge

Lord Cornwallis

Treaty of Paris 1783
	Map & Globe

   6. analyze symbols and keys to acquire information from maps

   8. draw conclusions and make generalizations based on information from maps

   11. use a map to explain impact of geography on historic and current events

Information Processing Skills

      6. distinguish between primary and secondary sources

       7. analyze graphs and diagrams

       8. analyze chats and tables

      11. distinguish between fact and opinion  

      14. draw conclusions and make generalizations




Activity 1:  Learning the GPS

Directions:  Read the standards that apply to your content group (World History, 8th Grade, Economics, etc).  When everyone in the group is finished, discuss major differences between the QCCs and the GPS.  Record your thoughts in the space below.

	Similarities between GPS and QCC
	Differences between GPS and QCC

	
	


Activity 2:  Vertical Alignment Activity

Directions:  Given a topic in your domain, find how that topic is addressed (if at all) in each grade level.  With your group, discuss the differences at each grade level.

Topic given:_______________________________________________________

	Grade Level
	Applicable Standard(s)

	K


	

	1


	

	2


	

	3


	

	4


	

	5


	

	6


	

	7


	

	8


	

	World Geography

	

	World History

	

	US History


	

	Civics/

Government

	

	Economics


	


Stage 1: Course Planning Middle/High School: Curriculum Map— Grade/Course:  






Unit Three focus:





Standards:











Unit Four focus:





Standards:











Unit Two focus:








Standards:














Unit One focus:











Standards: 
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The Key

		Conceptual based teaching

		Need schema to learn

		Must relate to what already know

		Need to see in context

		Develop concepts to help students learn

		What doesn’t work

		Worksheets

		Drill

		Memorization of discrete facts.
















