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Description of Facilitator’s Guide


This guide is designed to assist you in your redelivery of day two training.  Each page consists of slides corresponding with those on the PowerPoint as well as bulleted notes of important points to make in your redelivery.  You are encouraged to make this presentation your own.  The facilitator’s guide is not scripted so that you can put things in your own words and choose what needs emphasis in your district.  Where appropriate we have placed emphasis (in bold) on certain key phrases or statements that are important to the GPS rollout.  


The facilitator’s guide is divided into 6 parts so that you can redeliver small segments of the training in the likely event you will not have a block of time sufficient to redeliver the training in its entirety.  This guide will serve as a companion to the online training.
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PART I: Intro to Day 2  
INTRODUCTION TO SOCIAL STUDIES GPS TRAINING

TIME: 20 minutes

OVERVIEW: Quick review of Day 1 and discussion of redelivery issues.
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Standards Based Education Model

GPS

(one or more)

Standards

Elements

Stage 1

Identify Desired Results

(Big Ideas) 



Enduring Understandings 



Essential Questions 



Skills and Knowledge

All above, plus

Tasks

Student Work

Teacher

Commentary

Stage 2

Determine Acceptable Evidence

(Design Balanced Assessments)

(To assess student progress toward desired results)

Stage 3

Plan Learning Experiences and Instruction

(to support student success on assessments, 

leading to desired results)

All above


Key Points

Stage 1: (what we will work on today)

· Develop an Elaborated Unit Focus. One that explains the content of the material and relates that to the concepts/themes in the unit. Provides a focus for the unit.

· Develop the Enduring Understandings the represent the deeper concepts that are in the unit. 

· Determine what essential questions work best with that focus?

· Identify what knowledge is in the standard?


What else should my students learn about this?




Standards and elements are the minimum to teach. If there is 

                                    information that is important and you want your students to learn 




that information then include it in your unit. Standards are not 




intended to limit teaching, but to limit testing.


What skills should my students use in this learning this concept?

· There should be a theme that relates to the content, the unit, and the entire domain (unit focus in Elaborated Unit Focus). 

Stage 2: How will my students demonstrate their understanding of the concepts and the knowledge they have learned?

· Balanced assessment (the afternoon’s topic)

What is the purpose of the Balanced Assessment Plan?


Look at types of assessments

Determine which ones work best with the unit focus


Outline a  Balanced Assessment Plan


Developing the Culminating Performance Task (Day 3)

Stage 3: Organizing Learning experiences 
· What learning experiences do I plan for my students so they will 




understand the concepts as related to the knowledge in the standard 




and be able to demonstrate that understanding. (Day 4)

· Not teaching to the test.

· Planning learning experiences to help students demonstrate understanding.

[image: image3.emf]Overview of Day 2



Update on redelivery



Developing the Elaborated Unit Focus



Enduring understandings/Essential questions



Balanced Assessment


· Re-delivery session not intended to be a “gripe” session, but meant to work towards solutions to problems
· Will not revisit everything from day one

· Morning session geared to developing Elaborated Unit Focus, Enduring Understandings and Essential Questions for a sample unit.
· Afternoon will focus on identifying and applying various types of assessments to your unit
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Group Norms and Housekeeping

Group Norms:



Ask questions 



When they occur



Are no dumb questions



Work toward solutions



Generally there are no right 

answers



There is no state list of 

concepts, tasks, or correct 

units



Honor confidentiality



Discussions remain in 

training room

Housekeeping:



Parking Lot



Questions



Concerns



Needs



Use yellow stickies



Phone calls



Please restrict to 

emergencies



Rest rooms



Use as needed


· Make sure participants understand that they need to ask questions as they occur. If they are not sure, they can always use the Parking Lot.

· Make sure participants understand that there is no list of state concepts, units, etc.  Any tasks, units, frameworks, etc found on the DOE website are merely suggestions or ideas or demonstrations.
· Honor confidentiality: make sure everyone understands that discussions and what is shared should remain in the training room. 

· Parking lot: use yellow stickies to post any notes to presenter. Can be questions, concerns, suggestions, typos, things I need to send you etc.

· Cell phones. Try to limit to emergencies.

· Use the rest rooms as you need.

· Training is 8:30am to 3:30pm. Lunch approximately 11:30 – 12:30
Part II – Redelivery Discussion 
TIME:  20 Minutes

OVERVIEW:  Discussion of options for redelivery including segments, online options, importance of continuity, materials

[image: image5.emf]Redelivery process?



Group discussion



Success stories?



Troubleshooting?



Each group report:



Positive aspects



Major concerns/issues


· With your group discuss your redelivery experience.  
· Focus on POSITIVE aspects as well as things that need to be improved upon
· Get a general consensus on where everyone is and report that back to the large group


[image: image6.emf]Online Training Update



Day 1 up and running



Access through www.georgiastandards.org



Comments from those who have used it



Working on video portion



Day 2 in development



Anticipate active by 1 Jan 07



Same format as Day 1



Access through georgiastandards.org


Part III: Review/Discussion of Conceptual Teaching

TIME: 20 minutes

OVERVIEW: Intended as a brief review and discussion of the main ideas behind conceptual teaching. Provides the rationale for the Elaborated Unit Focus, EQ’s and EU’s

[image: image7.emf]Conceptual Teaching


Key Points

· Review of main ideas in conceptual teaching

· Important to grasp the idea behind conceptual teaching to be successful in implementing the change to Performance Based Instruction and Learning.

[image: image8.emf]Comparison



Topic Based



Facts and activities 

center around specific 

topic .



Objectives drive 

instruction.



Focus learning and 

thinking about specific 

facts.



Instructional activities 

use a variety of discrete 

skills.



Concept Based



Use of facts and 

activities are focused by 

conceptual lens.



Essential questions 

drawn from concepts 

drive instruction.



Facts  are learned to 

understand transferable 

concepts and ideas.



Instructional activities 

call on complex 

performances using a 

variety of skills.


Key Points

· Topic center teaching focuses on learning a large body of facts about a specific topic.

· Concept centered teaching takes important facts about a topic and looks at that topic in the context of major ideas or concepts in a domain. The facts are used as examples that support the concept.

· Topic centered teaching takes a beaker and fills it with facts, then puts it on the shelf. Then takes another beaker (new topic) fills it with facts, and puts it on the shelf. The student sees no relationship between the first and second beaker.

· The goal of concept centered teaching is to help students see the relationship between the beakers of facts. Thus facts are used to help students understand the relationship of the topic to the larger ideas, concepts in a domain.

[image: image9.emf]Points to consider



Both models value foundation of specific fact-

based knowledge and skills



Difference is in culminating focal point of 

instruction



Topic-based: learning specific facts about a 

given topic



Concept-based: learning conceptual 

understandings drawn from the facts



Learning 

about the relationship between 

things 

rather than just 

THE FACTS

.


Key Points

· Emphasize the difference in the use of facts between topic centered and concept centered  teaching and learning.

[image: image10.emf]Three principles of conceptual teaching



Principle #1: existing understandings & 

knowledge foundation for new learning.



Principle #2: Essential role of factual 

knowledge and conceptual frameworks in 

understanding.



Principle #3: The importance of self-

monitoring.


Key Points

· Have a brief discussion and review from Day 1 of these 3 essential principles of conceptual teaching.
Part IV – Developing the Elaborated Unit Focus
TIME:  30 Minutes
OVERVIEW:  Discussion of standards based model, review of the overall template, and discussion of the curriculum map.

[image: image11.emf]Developing the Elaborated 

Unit Focus


Key points:

· Today we will focus on developing ONE unit from the curriculum map

· If you have a unit of your own, please use that one.  We have also provided examples if you wish to use those

· In this part we will work on explaining, using the themes/concepts, the broad focus of the unit

[image: image12.emf]Standards Based Education Model

GPS

(one or more)

Standards

Elements

Stage 1

Identify Desired Results

(Big Ideas) 



Enduring Understandings 



Essential Questions 



Skills and Knowledge

All above, plus

Tasks

Student Work

Teacher

Commentary

Stage 2

Determine Acceptable Evidence

(Design Balanced Assessments)

(To assess student progress toward desired results)

Stage 3

Plan Learning Experiences and Instruction

(to support student success on assessments, 

leading to desired results)

All above


Key Points:
· Review the model and show that we are getting into the meat of State 1.

[image: image13.emf]Stage 1:  Curriculum Map—

Grade/Course:

World History

Standards:

SSWH 1,2,3,6a, 8

Unit One focus:

Rise of Civilizations in 

Mesopotamia, Africa India, 

China, and Meso-America

How civilizations develop

The need for societies

Common characteristics 

Unique civilizations

Impact of influential 

individual

Characteristics of various 

cultures

Religious development and 

influence

Writing and language

Movement

Why trade developed

Consequences of trade

Power, authority, & 

governance

Development of government

Relationship of religion and 

political authority

Standards:

SSWH 4,5,6b-d ,7, 12

Unit Two focus:

Empires & Kingdoms: 

Growth and expansion

Characteristics of various 

cultures

Role of women

Diffusion of religious beliefs

Acculturation of religion, law, 

and the arts

Movement

Development and expansion 

of trade networks

Interaction among empires

Conflict and Compromise

Rise and fall of civilizations

Power, Authority, & 

Governance

Political diffusion among 

empires

Political, economic, and social 

structure of empires

Standards:

SSWH 15-21

Unit Four focus:

The Interconnected World: 

transactions through 

globalization

Characteristics of various

Movement

Industrialism and the supply of 

natural resources

Ethnic conflicts

Conflict & Compromise

Wars, conflicts and their global 

impacts

Treaties and their impact

Terrorism and its worldwide 

effects

Change, Continuity

Global and economic 

organizations and its connections

Global impact of Imperialism 

and Nationalism 

Changing role of women in 

political and economic affairs

Consequences of Holocaust

Power, Authority & 

Governance

Influence of foreign domination

Standards:

SSWH 9,10,11,13,14

Unit Three focus:

Emergence of Modern 

World through social, 

political and economic 

changes

Characteristics of various 

cultures

Renaissance, reformation, 

humanism

Influential people

Movement

Impact of exploration and 

expansion

Influence of technological

innovation

Conflict & Compromise

Consequences of revolutions and 

rebellions

Political and social changes

Change, Continuity

Contributions of artists and 

scientists

Power, Authority & 

Governance

Enlightenment (questioning 

ideology)

Mercantilism



[image: image14.emf]Step A: Course Planning Map—Grade/Course:  AMERICAN GOVERNMENT/CIVICS Standards:  N/a

Unit One Focus:

Concepts found in American 

Government

In this unit students 

will be introduced to the 

unit connection themes of 

Rule of Law

Distribution of Power

Civic Ideals

Conflict Resolution

Global Connections

Individuals Groups and 

Institutions

These themes will 

provide the framework for 

the study of American 

Government for the rest of 

the year.

Standards: SSCG 1, 2, 3, 19

Unit Two focus:  

Foundations and 

Philosophies of 

American Government

UNIT CONNECTION THEMES:

This Unit will focus on 

Rule 

of Law

, 

Distribution of Power

, 

and 

Civic Ideals

as major 

connecting themes to other areas 

of American Government/Civics.

RULE OF LAW

:  Americans are 

guided by an enduring set of 

laws, rather than orders or 

directives from a king or other 

ruler. Unit examines influence of 

Key documents of American 

Democracy

Early philosophies of Democratic 

government

DISTRIBUTION OF POWER

:  

Power is not centralized, but 

divided vertically and horizontally 

Distribution of power will be 

examined as it applies to 

Separation of Powers

Federalism

Other Government structures 

across the globe

CIVIC IDEALS

: 

The role of the citizen in the local 

and global community.  

Examined as it applies to 

Early philosophies of government 

and social contracts

Standards:  SSCG 4, 9, 12,  13, 

14, 16 b-d

Unit Four focus:

Balance of Power in 

American Government

UNIT CONNECTION THEMES

This unit will focus on 

Rule 

of Law, Distribution of Power, 

and Conflict Resolution 

as 

major connecting themes to other 

areas of American 

Government/Civics.

RULE OF LAW:

Examined as it applies to

Written qualifications for 

government officials

Formal Checks and Balances

DISTRIBUTION OF POWER:

Examined as it applies to

Checks and Balances

Separation of powers

CONFLICT RESOLUTION:  

Conflict is a natural occurrence in 

a democratic society.  

Government has multiple 

methods for resolving various 

conflicts.  

Examined as it applies to

Impeachment 

Judicial review

Judicial Activism and judicial 

restraint

Standards:  SSCG  5, 16a, 17, 18

Unit Three focus:

America’s Federal 

System

UNIT CONNECTION THEMES:

This unit will focus on 

Rule of Law and 

Distribution of Power 

as 

major connecting themes 

to other areas of American 

Government/Civics.

RULE OF LAW:  

Examined as it applies to

The Georgia Constitution

The United States 

Constitution

DISTRIBUTION OF 

POWER:  

Examined as it 

applies to

Separation of powers

Checks and balances

Conflicts among National, 

State, and Local levels of 

Government

The Structure of 

Federalism in America


Key Points:

· The second unit on Empires and Kingdoms or the third in American Government will serve as our guiding example.
· Simply calling the unit “Empires and Kingdoms: Growth and expansion”  or “America’s Federal System” does not convey what these units are ultimately about. 
· To further explain the unit we need to incorporate some of the themes found in the bottom portion of the map thus providing a written focus for the unit.

[image: image15.emf]Elaborated Unit Focus



Short paragraph that explains the main points 

of the unit



NOT a restatement of the Unit title



Explains the connection between the unit title 

and standards/elements



Should mention some of the major concepts 

included in the unit


Key Points

· This is where your unit really begins to take focus

· Must be more than a topic or title.  Should be in complete sentences

· Should explain why this particular set of standards are grouped together and how they relate to the themes identified

· Specifics from the standards and elements aren’t necessary, but may be referenced to clarify the unit



[image: image16.emf]Stage 1:  Course Planning : Unit Specific Plan/ Map — Grade/Course:___WORLD HISTORY__ Unit _____TWO___                   Focus Standards                        

Elaborated Unit Focus:   In this unit students  will explore Empires and Kingdoms in  Africa, Europe, Asia, and Latin - America   between approximately 450CE and 1500CE.  Students will understand how  growth and  expansion   produced cultural interaction and  change in these empires. The concepts of  culture, movement, conflict, and  governance   will be used to help students  understand the i mpact of  growth and  expansion .  

Unit 

Focus

Concepts 

(Unit 

Connecting 

Themes)



[image: image17.emf]Stage 1:  Course Planning : Unit Specific Plan/ Map — Grade/Course:___ American Government __ Unit _____T HREE ___                   Focus Standards                        

Elaborated Unit Focus:   This unit provides  students the opportunity to understand the  federal  system   of government  found in the United States.   The concept of  rule of law   will help students  understand ideas like enumerated powers and  jurisdiction of courts.  The concept of  distribution of power  will be used to focus  students  on services provided by various levels of  g overnment and the on - going debate regarding  the balance of power between state and national  governments.    

Unit 

Focus

Concepts

(Unit 

connecting 

themes)


Key Points:

· Notice how the elaborated unit focus consciously ties the themes of the unit to specific knowledge in the standards.
· It is not necessary to overload the unit focus with every activity you will be doing or reference every standard in the unit.

[image: image18.emf]Elaborated Unit Focus



Small group activity



Using the sample provided, or a unit from 

your curriculum map, develop an elaborated 

unit focus


Goal of this activity:
Develop an Elaborated Unit Focus   

Activity:
· Divide into groups of 3 or 4  
· Discuss the concepts/themes and how they relate to the standards and elements for that unit

· Write an elaborated unit focus for your unit on a piece of poster paper and post

· Page 34 of FG
Part V:  Enduring Understandings and Essential Questions

Time:  90 Minutes

Overview:  Discussion and development of enduring understandings and essential questions.  

[image: image19.emf]Enduring Understandings and 

Essential Questions



[image: image20.emf]Would you rather your students…



be able to list all of the compromises made 

at the Constitutional Convention 

OR 



be able to explain the role of

compromise 

and conflict

throughout history using 

examples from the Constitutional 

Convention?

         
[image: image21.emf]Would you rather your students…



be able to tell you the populations, natural 

resources, and climates found in  Latin America 

OR 



be able to explain the impact of population, 

natural resources, and climate on Latin 

America’s role in the contemporary world? 



Concepts include:



Global connections



People, places, and environment



Production, distribution, and consumption


Key points:

· Use these slides to generate discussion.
· Notice the difference in how the content is approached.  The first option in each scenario describes a more traditional approach.  The second option is standards based practice.
· The second option begins to get at what an enduring understanding is…applying concepts/themes

[image: image22.emf]Enduring Understandings



Conceptual understandings drawn from and 

supported by critical content (Erickson, 71)



Provides language to link themes, and concepts to 

standards, knowledge and skills.



Basis of conceptual teaching



Provide scaffolding 



Standards provide specificity to concepts



Written in sentence form



This is essence of what students should take from 

the unit


Key Points:

· Getting to the heart of the unit

· What long term things should students understand from the unit?

· This will not be a list of facts/knowledge from the standards, rather the schema/scaffolding where those facts are to be stored

· A good EU should link themes and concepts to the standards/elements

[image: image23.emf]Enduring Understandings



Units will have multiple EUs



Intended to be broad



Apply to many situations



Apply to different units



Apply to different courses/grade levels



Should be written in present tense



Should reference theme and specific 

knowledge from the standard and elements


Key Points:

· Units will have multiple EUs. Depends on the concepts and breadth of unit
· Key is the EUs should be able to apply to other situations in other units

· Are written in the present tense, past tense becomes topic specific and can’t be applied beyond a given unit.

· Specific knowledge is not detailed knowledge. In the example specific knowledge was empires and kingdoms and the date range for those empires and kingdoms.

[image: image24.emf]Enduring Understandings 

based on H. Lynn Erickson (p. 86-89)



Varying levels of sophistication



Level 1: 



less concept specific, relates closely to the specific content



EX:  

Trade and religious conflict influenced the development of empires 

and kingdoms



EX:  State and local governments have a relationship similar to national 

and state governments.



Level 2: 



increase in use of concepts, moves away from specific content



EX:  

Growth of empires and kingdoms is influenced by contact with 

other people as they expand.



EX:  Relationships between different levels of government are loosely 

defined by documents describing their roles.



Level 3 



relies heavily on conceptual understanding



can be generalized across a domain



EX:  next slide


Key points:

· The concept load increases the level increase.
· All can be applied to a variety of situations (generalizations)

· Level 1 focuses on aspects of the unit and the relationship to one or more of the concepts.
· Level 2 expands Level 1 and is a little more broad in nature.
· Level 3 is very conceptual (next slide)

[image: image25.emf]Enduring Understanding Example

Level 3



Students will understand that movement of ideas, people, and 

culture has both positive and negative impacts on the 

development of societies.



Trade networks



Crusades



Expansion of Christianity, Islam



Students will understand that distribution of power in 

government is a result of existing documents and laws 

combined with contemporary values and beliefs.



US, GA Constitutions and their interpretations



Jurisdiction of state and federal courts



Relationship of national/state and state/local



Can be generalized widely across the 

domain


Key Points:

· Level 3 is very conceptual 
· Is written in present tense.

· Does not have to start with “The student will understand that…” 

· First example deals with the idea of the impact of movement on cultural diffusion. Includes the idea of negative consequence, and the idea of decline.


Applies across time, not limited by use of empires and kingdoms.


Second example applies to all governments. Distribution of power is determined by the 
written laws of a society and by the customs and beliefs of that society. 

[image: image26.emf]Which are Enduring Understandings?



The American Revolution produced a change 

in society.



Conflict produces change.



Ethnic groups in the United States have 

developed social organizations.



Migration of western culture to Asia has 

produced changes to eastern culture.


Key points:

· 1. Is not. Is a statement, Can be argued, but doesn’t apply beyond American Revolution. Is written in the past tense.
· 2. Is. Can apply to many situations, written in present tense

· 3. Is not. Statement. Written in the past tense

· 4. Is not. Statement, applies to specific thing. Cannot generalize. Is written in present tense, that along doesn’t make it EU.

[image: image27.emf]Group activity



Write at least 2 enduring understandings for 

your unit



Show how the theme is tied to the content in 

the standard


Goal of this activity:
· Practice writing enduring understandings

 Activity:
· In your group of 3-4, discuss how the themes you have identified relate to the standards
· Write at least 2 enduring understandings for your unit

· Page 35


[image: image28.emf]What is an Essential Question?



H. Lynn Erickson



Specific, open-ended, thought provoking 

questions that probe the factual and conceptual 

levels of understanding (p.164)



Learning Focused Schools (Thompson)



Generally related to the specific learning 

objectives of a lesson



Can be answered by students with instruction


Key points:

Essential questions are important for many reasons:

· They help students discover patterns and build personal meaning

· Promote inductive teaching

· Help students think at more complex levels 
There are many ideas on essential questions.

· Objective of next two slides is to see how they are defined by experts in the field

· The two examples on this page are at opposite ends. 
· 
Erickson see EQ’s as very broad questions that open the door to dialogue, 



discussion, and debate

· 
Max Thompson (LFS) sees EQ’s as teaching tools. Focus of the lesson, and 

answerable by students after a period of instruction.


[image: image29.emf]What is an Essential Question?



Wiggins and McTighe



Represent a big idea that has enduring value 

beyond the classroom



Reside at the heart of the discipline (doing the 

subject)



Offer potential for engaging students



Bill & Chris (The synthesis)



EQ’s get to the heart of a particular enduring 

understanding



Help students relate the factual knowledge to the 

concepts on the unit



May or may not have a correct answer


Key Points

Wiggins and McTighe 


see EQ’s as related to the larger issues in a domain.


Again they imply not necessarily a correct answer


Require higher order thinking to answer but must have basic knowledge to answer 

Bill & Chris


Blend the two together


Key is relating factual knowledge with concepts in the unit.


[image: image30.emf]Developing Essential Questions



Characteristics



Examine how (process) and why (cause and effect)



Use language appropriate to students



Sequence so they lead naturally from one to another



May or may not have one answer or a “right” answer



Consider Bloom’s taxonomy in developing



Come in two forms



Broad/Overarching



Unit/Content Specific


Key Points
Characteristics lead to specific guidance about EQ’s


1. examine some aspect of the material in the unit, in conjunction with the concepts/themes that are being explored as part of the unit


2. regardless of the complexity of the material, the questions need to be written in language appropriate for the students

3. Continuity is important. Random EQ’s don’t help students learn.


4. don’t make all your EQ’s have right answers. Let students develop their own ideas, leads to helping the draw conclusions and make generalizations. The goal of conceptual teaching. 


5.  There are at least two categories of EQ’s. Use both types



Broad/Overarching. 



Unit/content specific

[image: image31.emf]Essential Questions



Broad, overarching

. 



Go to heart of 

discipline



Reoccur naturally in 

the discipline



May not have a right 

answer



Raise other important 

questions



Unit, content specific



Related to specific 

aspects of content



Frame specific set of 

lessons or unit



May be answered as 

result of lesson, 



may not have a “right”

answer


Key points:

· Units should contain BOTH kinds

· The unit specific EQs are sometimes used as daily warm-up questions

· May not have a “correct” answer, but should allow for students to support their answer with facts

[image: image32.emf]Example of Broad EQs



EU: 

Students will understand that movement of 

ideas, people, and culture (through trade and 

religious conflicts {expansion}) have both positive 

and negative impacts on the (growth) development 

of societies.



Possible Broad EQs



To what extent have the positive impacts of 

cultural interactions out weighted the negative 

impacts to the cultures involved?



To what extent do trade and religious conflict 

influence cultural development?

   
[image: image33.emf]Example of Specific EQs



EU: 

Students will understand that movement of 

ideas, people, and culture (through trade and 

religious conflicts {expansion}) have both positive 

and negative impacts on the (growth) development 

of societies.



Possible specific EQs



How did the Muslim empires influence 

religion, law, and arts as their empires 

expanded?



How did increased cross-cultural contact 

affect cities and towns in European 

medieval society?


Key Points:

· Use these two slides to show examples of each kind of EQ

· Note how your discussion in your classroom would vary greatly depending on which type of EQ you were using

· Discuss with your participants OTHER EQ’s you might use with these enduring understandings

NOTE: Your EQ should be based off of the EU, not the standard by itself!!!!

[image: image34.emf]Group activity



Using the enduring understandings you just 

developed, create at least 2 essential 

questions.



Remember the difference between broad and 

specific



Do not always have to have a correct answer



Remember to base your essential questions 

on your ENDURING UNDERSTANDING!


Goal of this activity:

-  Practice writing both kinds of essential questions

Activity:
· In the groups of 3-4, re-read the enduring understandings for the unit that were created in the last activity

· Discuss various types of essential questions that could exist for that unit

· Write two broad EQs and two specific EQs for the unit
· Page 35
LUNCH
Part VI:  Balanced Assessments

Time:  3 hours

Overview:  The afternoon will be spent discussing balanced assessments and participating in activities that work towards understanding various assessments and understanding how to use them within a unit of study.  The last activity gets the participants to create a balanced assessment plan for their unit.

[image: image35.emf]Balanced Assessments



[image: image36.emf]Standards Based Education Model

GPS

(one or more)

Standards

Elements

Stage 1

Identify Desired Results

(Big Ideas) 



Enduring Understandings 



Essential Questions 



Skills and Knowledge

All above, plus

Tasks

Student Work

Teacher

Commentary

Stage 2

Determine Acceptable Evidence

(Design Balanced Assessments)

(To assess student progress toward desired results)


Key Points:

· We are now moving to stage two

· We have identified WHERE we want to go, now we will address the HOW do we know we’ve gotten there 

[image: image37.emf]Select standards from among those 

students need to know

Design an assessment through which 

students will have an opportunity to 

demonstrate those things

Decide what learning opportunities students 

will need to learn those things and plan 

appropriate instruction to assure that each 

student has adequate opportunities to learn

Use data from assessment to give 

feedback, reteach or move to next level

Select a topic from the curriculum

Design instructional activities

Design and give an assessment

Give grade or feedback

Move onto new topic

Standards-based Practice Traditional Practice

The Process of Instructional Planning

The Process of Instructional Planning


Key Points:

· In day 1 we discussed the difference between standards based practice and traditional practice

· Note how the designing of the assessment comes BEFORE you begin to plan your lessons

· The assessment should guide your instruction

· This is not “teaching the test”, rather preparing students with the tools, content, and skills needed to complete a task.

[image: image38.emf]Small group discussion:

What has to happen?

“…if assessment is not working effectively in our classrooms every day, 

then assessment at all other levels (district, state, national, or 

international) represents a complete waste of time and money.”

Stiggins, 1999



If you know what a student must understand, how 

do you check to see if that student understands?  



What evidence will you use to evaluate the level of 

understanding?  


Goal of this activity:

· Begin discussion about assessment at a general level
· Also allows for pre-assessment for facilitator to uncover misconceptions about assessments
Activity:

· Simply allow 5-10 minutes for discussion and move around the room to listen to discussions

[image: image39.emf]Purpose of Assessment



Do students know?  Are they able to complete 

processes and demonstrate skills?  Do they 

understand?



How well do students know?  How well are they able 

to complete processes and demonstrate skills?  

How well do they understand?



What do students not know?  What are they not yet 

able to do?  What don’t they understand?



What do I need to re-teach?  What is my next step 

in planning instruction?


Key points:

· Discussion questions

· It is important to not only assess students at the factual level, but at the conceptual level

· How can students demonstrate that they understand skills?

· Last two questions are key!

[image: image40.emf]Purpose of Assessment



Assessments need to have a clear purpose 

and be attached to a standard or enduring 

understanding



Be wary of “cute” or “fun” projects that lack 

the necessary elements of a true assessment 

and take large chunks of time


Key Points:

· Too often assessments are given as a means to a grade rather than a means to drive instruction

· Big “projects” like posters, maps, figurines, dioramas, etc take substantial amounts of time and often do not address major concepts in social studies

· Performance tasks and daily assessments can use creativity in a way that addresses content from the standards or skills

[image: image41.emf]Developing a Balanced Assessment Plan



Done in stage 2 of unit planning



Helps focus student learning



Assessments should be on-going throughout 

unit, not just at the end



Assessment should be varied



Formal and informal assessments.



Formative and summative assessments.


Key Points:

· Traditionally, teachers put little thought into their assessments ahead of time

· Planning assessment BEFORE instruction will help to guide the unit, lessons, and student learning.

· Putting time into an effective assessment plan will also put more focus on varied assessments rather than relying on a major project or end of unit test

[image: image42.emf]Importance of “Balanced” Assessment



Formal



Students know they are being assessed



Tests, essays, quizzes, projects with rubrics



Norm-referenced OR Criterion-referenced



Informal



Students may not know they are being assessed



Dialogue with students, peer conversations, 

journal entries



Need to use both and use data to guide 

teaching/planning


Key Points:

· Somewhat equal importance needs to be given to both kinds of assessment
· Formal assessments put pressure on students and may not fully get to the understandings of the students
· Informal assessments may be hard to document and justify
· A combination of formal and informal will give a better overall picture of student understanding

[image: image43.emf]Importance of “Balanced” Assessment



Formative



Important to assess as you teach



Assessment “for” learning



Remember, trying to uncover misconceptions and 

prior knowledge



Summative



Testing skills/factual knowledge



End product



Need to use both and use data to guide 

teaching/planning


Key Points:

· Formative does not mean only daily work just as summative does not mean unit test

· Formative assessments are key throughout the unit to check student’s progress toward the desired result

· BOTH types can be either formal or informal

· Ask for examples of each from participants.

[image: image44.emf]Brainstorming Activity



Take 2 minutes to write down ANY form of 

assessment that comes to mind



Give one/Get one activity



Compare lists with others



Give one of your assessments to the person and get one of 

theirs



Goal is to get a big list of assessment types to pull from


Goal of this activity:

· Begin thinking about various assessments

· Compile a large list of potential assessments
Activity:
· Give participants 2-3 minutes to QUIETLY brainstorm different types of assessments (encourage them to avoid big performance tasks)

· Have participants move around the room and talk to different people (other than those at their table).  As they meet others, they should GIVE one assessment from their list and GET one that is different from someone else.  This should only take a minute or two

· The goal here is to get a large list of potential assessments that could be used in the unit
· Page 36

[image: image45.emf]Group Activity



Use the graphic organizer on page 37 Of the 

facilitator’s guide



Discuss with your group which assignments would 

best fit in which quadrants



Write some examples in each


Goal of this activity:

· To begin thinking about what assessments work as informal/formal, formative/summative
· There may not be a single answer to any particular assessment
Activity:

· Using the brainstormed list and the graphic organizer on page 37, discuss at the table which assessments go in which square
· Discuss as a large group using some specific examples

[image: image46.emf]Social Studies Assessments Plan

Social Studies Assessments Plan



Observation



Dialogue and Discussion 



Selected Response



Constructed Response 



Self Assessment



NOTE:  Performance tasks will treated 

separately on day 3!


Key Points:

· Use this slide to discuss the 5 categories.  Be careful not to give too many examples as that may harm the next activity.

· Observation:  simple monitoring by the teacher, students may not even know they are being observed, can be physical, or written observation

· Dialogue and Discussion:  slightly more formal tool than above, may be some structure to the conversation, certain questioning techniques, interviews

· Selected Response:  student chooses an answer from those given, comes in various forms

· Constructed Response:  open-ended questions where student must respond without options, a prompt may be given but the answer is completely the student’s

· Self-Assessment:  student is responsible for determining whether they achieved the goal or not, comes in various forms

[image: image47.emf]Group Activity



Using your assessment list you created in the 

previous activity, group your assessments into one 

of the 5 categories



Some may fit in multiple categories



Graphic organizer on page 38


Goal of this activity:

· Group the previous list of assessments into the 5 categories
Activity

· Read through the list created in last activity

· Place each assessment from in list into one of the 5 categories

· Some assessments may fall into more than one category

· Pg. 38

[image: image48.emf]Stage 2:  Determine Appropriate Assessments

Grade Level/Subject_________________ Unit One Focus:________________

•

Process 

description

•

Thinking aloud 

•

Peer Review

•

Self-assessing 

rubrics

•

Fill in the 

blank

•

Essay

•

Short answer

•

Diagrams

•

Concept map

•

Graphing

•

Illustration

•

Multiple 

Choice Test

•

True-False

•

Matching

•

Conversations 

for learning

•

Conferences

•

Socratic 

method

•

Interviews

•

Observing 

Group work

•

Rating Scale

•

Issue 

Barometers

•

Journals

•

Peer Review

Self-Assessment Constructed 

Response

Selected 

Response

Dialogue and 

Discussion

Informal 

Observation

Social Studies Assessments Plan

Social Studies Assessments Plan


Key Points:

· This slide may not be necessary

· Provides some starting points if participants are having trouble grouping assessments

[image: image49.emf]Group Activity



Get a piece of chart paper and divide it into four 

sections.   



At the top, label the chart with the kind of 

assessment your group was assigned



Label the four sections: Key points, Examples, 

Advantages, Disadvantages.



Post and report your ideas.


Goal of this activity:
-  Generate discussion on the pros/cons of certain kinds of assessments

-  Helps to guide discussion of next activity
Activity:
· Assign each group of 3-4 a particular form of assessment (selected response, self assessment, etc)

· Using the corresponding graphic organizer in the participant’s guide (on CD) have the group make a 4 part chart (like the one on the slide and in the example on the next slide)

· They should discuss as a group, and then WRITE Advantages, Disadvantages, Key Points, and Examples for their assessment type

· Post and discuss

· Pg 39

[image: image50.emf]TYPE of ASSESSMENT

TYPE of ASSESSMENT

Key Points Examples

Advantages Disadvantages


Key Points:

· This slide is an example of what the chart should look like.  There is also one of these in the facilitator’s guide on page ?????

[image: image51.emf]Critical Filters

Critical Filters



What type of evidence is required to assess the 

standard?

(e.g., recall of knowledge, understanding of 

content, ability to demonstrate process, thinking, 

reasoning, or communication skills)



What assessment method will provide the type of 

evidence needed?



Will the assessment method provide enough evidence 

to determine whether students have met the 

standard?



Is the task developmentally appropriate?



Will the assessments provide students with various 

options for showing what they know?


Key Points:

· Remember to ask all of these questions when developing an assessment plan for your course

· Question your current assessments before applying them to a new unit or curriculum map, do not simply “re-hash”

· Remember, assessments should be directly tied to an enduring understanding or standard/element

[image: image52.emf]Balanced Assessment Plan



Use the units you developed in Day 1



Balanced Assessment matrix



Look at the overall unit



What are ways you could assess knowledge, skills, 

understandings?



Use the chart from earlier



List ideas on how you could assess your unit both for and 

of learning.



Place them on the chart.



DO NOT TRY TO WRITE A PERFORMANCE TASK


  Goal of this activity:

· A KEY activity from day 2.  Using the unit that has been worked on all day, begin to develop a balanced assessment plan using the matrix provided 
Activity:
· Working in groups or individually have participants begin to develop a balanced assessment plan using the matrix

· Review their standards/elements for that unit as well as the enduring understandings and essential questions

· Should have AT LEAST one type of assessment in each category

· Pg. 40

[image: image53.emf]Stage 2:  Determine Appropriate Assessments

Grade Level/Subject___World History_____ Unit Focus: ______Kingdoms and Empires_____

•

Rubric 

connected to 

position paper 

•

Students 

complete a “what 

went right/wrong”

sheet after 

seminar

•

Likert scale 

activity…students 

explain why 

something is 

positive or 

negative

•

Position paper 

defending or 

opposing the idea 

of free trade citing 

specific examples 

from the 

Kingdoms/Empires 

studied

•

Multiple choice 

quiz relating to 

which ideas, 

people, cultural 

elements moved 

and which 

kingdom they 

belonged to

•

Matching game 

with conflicts and 

achievements to 

their correct 

kingdom

•

Oral review of 

likert scale activity/

questioning

•

Small group 

seminars role of 

religious groups

•

Likert scale 

activity where 

students rate 

events as positive 

or negative and 

explain why

•

Observing role of 

religious groups 

seminars

Self-Assessment Constructed 

Response

Selected 

Response

Dialogue and 

Discussion

Observation

Social Studies Assessments Plan

Social Studies Assessments Plan



[image: image54.emf]Stage 2:  Determine Appropriate Assessments

Grade Level/Subject___American Government_____ Unit Focus: ______America’s Federal System_____

•

Students explain 

to another student 

how power is 

divided in several 

areas 

•

Students are 

given a federalism 

puzzle and when 

they get to a piece 

they can not place, 

they are to write 

the statement on a 

sheet of paper

•

Students will role 

play a three way 

conversation 

between a mayor, 

governor, and 

senator on a 

particular issue

•

Flow chart 

demonstrating 

direction of power 

on certain issues

•

Matching quiz 

where students 

are given a list of 

powers and asked 

to match them to 

the appropriate 

level of 

government

•

Multiple choice 

quiz on 

comparisons 

between the US 

and GA 

Constitutions

•

Socratic seminar 

on court cases 

relating to 

federalism issues

•

Listening to 

peer 

conversations 

about how 

power is divided

•

Journal entry 

on how 

government 

impacts their 

lives

Self-Assessment Constructed 

Response

Selected 

Response

Dialogue and 

Discussion

Observation

Social Studies Assessments Plan

Social Studies Assessments Plan


Key Points:

· Note that for the balanced assessment plan, the assessments should be somewhat specific

· Not designed to be a concrete plan as assessment ideas may change as the unit progresses, however designing this in advance will allow you to design your lessons around these assessments

· Ask the questions “What can I do to get students to do these assessments?”

[image: image55.emf]56

Contact Information



World Focus:



Dr. William Cranshaw



wcransha@doe.k12.ga.us



404-651-7271



US Focus: 



Chris Cannon



chcannon@doe.k12.ga.us



404-657-0313


CONTACT INFORMATION:

· World Focus:


DR. WILLIAM CRANSHAW


wcransha@doe.k12.ga.us


404-651-7271

· US Focus:


CHRIS CANNON


chcannon@doe.k12.ga.us


404-657-0313
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Any unresolved issues or unanswered question

Stage 1: Course Planning: Unit Specific Plan/Map—Grade/Course:__________ Unit _  
For high school use the appropriate content box.  All others may be deleted.

Focus Standards
History

Geography
Civics/Government

Economics

ENDURING UNDERSTANDINGS/ESSENTIAL QUESTIONS

EU1:  Student will understand that________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________


EQ1:_______________________________________________________


EQ2:_______________________________________________________


EQ3:_______________________________________________________


EQ4:_______________________________________________________

EU2:  Student will understand that_____________________________________

_________________________________________________________________

_________________________________________________________________

_________________________________________________________________


EQ1:_______________________________________________________


EQ2:_______________________________________________________


EQ3:_______________________________________________________


EQ4:_______________________________________________________
Brainstorming Sheet for Assessments

            Formal                                 Informal

	

	

	

	


Grouping Assessments

	Informal Observation
	Dialogue and Discussion
	Selected Response
	Constructed Response
	Self-Assessment

	
	
	
	
	


ASSESSMENT TYPE:____________________
	KEY POINTS


	EXAMPLES

	ADVANTAGES


	DISADVANTAGES


Stage 2:  Determine Appropriate Assessments
Grade Level/Subject_      _________ Unit Focus:________________
	Informal Observation
	Dialogue and Discussion
	Selected Response
	Constructed Response
	Self-Assessment

	
	
	
	
	





























Summative





Formative





Elaborated Unit Focus:
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