PAGE  
Alignment Rubric     


	Dimension
	Not Evident
	Minimal
	Satisfactory
	Exceptional

	Alignment of instructional activities with the Georgia Performance Standards (GPS) 
	All instructional activities are functional in nature, and no alignment with general curriculum is evident. 
	Instructional activities based upon or found in the general curriculum (GPS) are implemented, but students are passive in their participation. Opportunities to interact with academic material are not incorporated into the activities, and no modifications based upon student’s needs are evident.
	Instructional activities aligned with the general curriculum (GPS) are planned and implemented with student work at an access or entry level. These activities provide for active student participation, incorporate grade level materials that are adapted to meet student needs, and embed appropriate IEP objectives into the tasks.
	Instructional activities aligned with the general curriculum (GPS) are planned and implemented with student work approaching basic grade-level expectations. These activities incorporate grade-level materials adapted to meet student needs, embed appropriate IEP objectives, and facilitate additional learning opportunities in general curriculum knowledge.

	Use of grade-level materials aligned with the general curriculum (GPS)
	Materials used in instructional activities may be age-appropriate, but do not reflect grade-level standards.
	Materials used in instructional activities reflect grade-level standards and are age-appropriate.  However, student work does not show a relevant application, student needs are not considered, and modifications/adaptations to materials based upon the needs are not evident.
	Materials used in instructional activities reflect grade-level standards and are age-appropriate. Student work shows a relevant simulated application, and modifications/adaptations to materials based upon student needs are evident.
	Materials used in instructional activities reflect grade-level standards and are age-appropriate. Student work shows a relevant natural application, and modifications/adaptations to materials based upon student needs are evident.  In addition, the materials reflect the teacher’s knowledge of school-specific curricular materials and are readily available to students for instructional purposes.


	Dimension
	Not Evident
	Minimal
	Satisfactory
	Exceptional

	Instructional methodology implemented during the aligned activities
	Instruction provided does not require student response. No information about the instructional activity is presented. Consideration of student needs in determining instructional methodology used is not evident. 
	Instruction provided requires a minimal response from the student, even when considering the student’s level of functioning. Limited information about the instructional activity is presented, even when considering the student’s level of functioning. Consideration of student needs/technology in determining methodology used is evident, but not individualized for the instruction presented.
	Instruction provided requires an active response from the student which is appropriate for the student’s level of functioning and for the activity being presented. Information about the instructional activity is presented in a manner that allows the student to understand the purpose of the activity in their educational plan. Methodology utilized takes into consideration student needs/technology and performance, and is individualized for the instruction presented. 
	Instruction provided requires an active response from the student which is appropriate for the student’s level of functioning and for the activity being presented. Information about the instructional activity is presented in a manner that allows the student to understand the purpose of the activity in their educational plan. Methodology utilized takes into consideration student needs/technology and performance, and is individualized to the instruction presented.  Feedback on performance is given to the student in a timely manner, and student response to interactions is acknowledged and considered for future decisions. 



Not Evident

	
	Minimal
	Satisfactory
	Exceptional
	

	Documentation and evaluation of student progress and determination of future instruction
	Student demonstrates little progress (e.g., increased accuracy, decreased prompting, increased complexity) within targeted general education standards and/or on IEP objectives.

Student performance within aligned activities is not documented. Current student performance is not considered when determining future instruction. A plan for future skills to be instructed is not evident.
	Student demonstrates some progress (e.g., increased accuracy, decreased prompting, increased complexity) within targeted general education standards and/or on IEP objectives.
Student performance is documented on an unplanned, intermittent basis (e.g., data collection sheets, anecdotal records, student work samples, video tapes, and/or photographs.) The documentation is considered when determining future instruction, but a clear plan for future skills to be instructed is not evident. 
	Student demonstrates reasonable progress (e.g., increased accuracy, decreased prompting, increased complexity) within targeted general education standards and/or on IEP objectives.

A plan for documentation of student performance is evident, based upon the skill and needs of the student (e.g., data collection sheets, anecdotal records, student work samples, video tapes, and/or photographs.) The documentation provides the basis for decisions on instructional methodology, use of materials, and future instruction. There is a clear plan for future skills to be instructed, based upon current performance, anticipated needs, and logical outcomes. 
	Student demonstrates exceptional progress (e.g., increased accuracy, decreased prompting, increased complexity) within targeted general education standards and/or on IEP objectives.

A plan for documentation of performance is evident based upon the skill and needs of the student (e.g. data collection sheets, anecdotal records, student work samples, video tapes, and/or photographs) as well as parent input, student input, transition plans and other curriculum as needed. All personnel who provide instruction to the student are familiar with the documentation plan, rationale, and procedures. The documentation provides the basis for decisions on instructional methodology, materials, and future instruction. A clear plan provides for future skill instruction based upon performance, needs, and logical outcomes. 



Not Evident

	
	Minimal
	Satisfactory
	Exceptional
	

	Ability of instructional activity to be generalized across a variety of persons, settings, tasks and/or time
	Student has a single opportunity to complete an instructional activity in one setting; activity is not repeated.
	Student has more than one opportunity to complete an instructional activity across more than one setting with one or more persons.
	Student has several opportunities to complete an instructional activity across two or more different settings, with interaction among non-disabled peers and/or community members.  Instructional materials used may change but structure of the activity and skill(s) assessed remain(s) the same.
	Student has several opportunities to complete an instructional activity across multiple settings, with interaction among non-disabled peers and/or community members.  Instructional materials and the activity change but the skill(s) assessed remain(s) the same.
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